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Abstract

The Youth Development Strategy Aotearoa has been seen as an innovative approach
to youth development. The E tipu e rea i Rangatahi Development Package was particularly
useful for organisations implementingt he st r at egy \Whetethavddgenr i yout h.
successfulMUo r i ewelopmént irdtiatives, though these have been ad hoc.
Nonetheless, the realities and experienceso f MU o r are stjll aat beihg fully addressed
in national policy. This has implications for the support and resourcing of M U o yoith
development initiatives.

MUo r i ayeanembhrs of a range of groups includingwh Un a u ,, iwilmaami MUor i
communitesi n t e aae weMas dhe wider youth population and New Zealand society.
The histories, experiences and viewpoints of each distinct group contribute to diversity in the
MUOor i yout hwhito pasénts tchallemges for MUor i youth .M8velopnm
devel opment goals do not adequately focus on N
does not fully consider culture. The challenge is to successfully integrate MU o cufture and
youth culture in a relevant and meaningful manner s o t hat MU o rpositivelp ut h
contribute to MOUowider NeweZeatahdsgrietg nt and

This study examines pi r Ok au ( nasbroruatt i M@&wi) ( Pol yasa@si an
template for the analysis of MUbri youth development. Interviews were undertaken with a
group of MUorii yout h f r dhe researeh shdaed aikaagh land r e gi o
Uh u at aeregralevant to the contemporary daily lives of the participants. The study found
that positive development and ther eal i sati on of pot e nadffeceed byf or N
individual and environmental influences. This thesis concludes by making recommendations
for policy, practice and further research. Finally, it offers a culturally appropriate theoretical
approach for posive MUor i youth devel opment .
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Chapter One: Introduction

Introduction

MU olryd)uth are distinguished by concurrent membership in at least two distinct
groups. ,%\tshelvyf]oarie an essenti al part of whUnau,
As youth, they share common characteristics and experiences with other young people.
Membership in each group i nf |l uences MUor i yout h exper.ie
development. The ability to simultaneously navigate both successfully is a key challenge.

The expectation is that MUori youth will devel
order to contribute positivelyt o MUo r i devel opment , New Zeal and
international community.

I nitiatives for MUori youth seek to incor
devel opment and youth devel op me rotth devllopmenvie r |, tt

characterised by a dearth of research and a general lack of recognition of the significance of

culture i n policy approaches. This thesis analyse:
develop positively and participate comfor t abl'y in te ao MUor i and wid

There i s a smal | but growi ng body of I it
devel opment t hat draws on MUor i ideology and

Keelan, 2001; Ormond, 2004; L.T., Smith, G.T.H, Smith, Boler, Kempton, Ormond, Chueh,
Waetford, 2002; Tipene-Clark, 2005; Walsh-Tapiata, 2002; Webster, Walsh-Tapiata, Kiriona,
Arapere & Gotty-Ogden, 2006). This study adds to that knowledge by critically examining
relevant theory and perspectives with- a view to highlighting a
development approach to inform policy, planning and practice.

Research Objectives

This research e x ami nes t h ds tikpoge a basi® for:the positive development of

MUor i y oewbjdctives of The research were to:
1. l dentify significant values and aspirat:i
1 MOor i words are not transl ated into English in this th

Zealand. There is a glossary that provides basic translations at the conclusion of the thesis. For further

translations and explanations please referto a MUor i English Dictionary such ac
Dictionary.

2MUor i refers to a multiplicity of identities that const
whUnau who occupied New Zealpeanss prior to the arrival of E



2. Determine the relevance of tikanga MUori

3. Outline strategies for the realisati
Theresearchl ocat es MUor | youth devel opment

t hat recognises the characteristics and val

on

significance of the Dbroader cont e Retneedsfof theUo r i

growing MUor i youth population (M. H. Dur i

€,

(TPK), 2005) . Policies relevant to MUori yout h

context and current government approaches. Youth development theories such as the
strengths-based approach (Kenneth, Dodgen, Leadbeater, Sandler, Schellenbach, Solarz,
2004; Saleebey, 1997), positive youth development (Damon, 2004; McLaren, 2002) and
resilience theory (Benson, 1997; Clauss-Ehlers, 2004; Lalonde, 2006; Masten, 2006; Ungar

2005) provide the international context for youth development. Essentially, the research

ue

wi t hi

1

p

C

explores the interface between mUt aur anga MUor i and the cont emg

youth. I n doing so, it examines MUor i cul tural

tikanga (Barlow, 1991; E.T. Durie, 1998; M.H. Durie, 2003; Mead, 2003; Royal, 1998;
Wil liams, 2 0 On@a) andaaffimns tbeir vekevarce to modern circumstances (E.T
Durie, 1998; M.H. Durie, 2003; Mead, 2003; Royal, 1998, 2002, 2003, 2005).

Definitions of Youth

Youth are a unique and distinguishable group in society. They have their own
characteristics of youthhood.3 Traditionally the category of youth was socially constructed in
relation to adults as an unavoidable means to adulthood (Drewery & Bird, 2007). This does
not recognise and celebrate youthhood as a distinct and vital period of development, firhe
category of youth is a powerful self-d et er mi ni ng category that
adul t 6 o@ihiih etialt, 20021 8). Youth see themselves as completely separate and
distinct from the category of children and adults.

In contemporary society two key transitions have been identified as signifying the
changeover from childhood to youthhood; going through puberty and starting secondary
school (Drewery & Bird, 2007; McLaren, 2002). The transition out of youthhood and into
adulthood is becoming less definitive and has been variously defined by finishing education,
leaving home, gaining employment, becoming fully legally responsible and getting married or
having children. These transitions define the beginning and end of the legislative age bracket
for youth, currently 12 to 24 years of age (Ministry of Youth Affairs (MoYA), 2002). This has

progressively expanded largely due to extended financial dependency on parents.

3 Youthhood is a term used to refer to the developmental period during which the youth develops i similar to

childhood and adulthood. It is the period which occurs after childhood and before adulthood.

C O |



During this time youth become more separate from their parents/guardians and more
independent, autonomous and closer to their peers (McLaren, 2002). They develop more
complex cognitive functions in order to enable them to better understand and fulfil societal
expectations. The terms young people, youth, adolescent and teenager have been used
interchangeably to describe this development period (Drewery & Bird, 2007; McLaren, 2002;
MoH, 2002a, 2002b; MoYA, 2002).

Most indigenous people have formal rites of passage4 (Drewery & Bird, 2004) that
provide closure to the end of childhood and initiate the beginning of adult responsibilities.5
This progression often occurs over a prolonged period of time in order to develop and
prepare the young person for their role in the wider collective. This period was distinguished
by its important role in the development of the individuals as well as the community.
Colonisation has affected the ability of many indigenous peoples to practice rites of passage
and has therefore affected the development of their young people.

MUOori Definitions of Youth

Traditionally, children and young people were generally well treated and there was
great affection accorded to them (Firth, 1959 cited in Mead, 2003). Neglect of the mana of a
child or young person could result in the parents being punished. Today, adults generally
tend not to notice the mana of a child or young person, preferring that children are seen and
not heard (Mead, 2003). There has been recent debate about how youth are defined within a
MUOori context (Borell, 2005; Keelan, 2001;

4 Ceremonies that mark a person's progress from one role, phase of life, or social status to another marked by a
traditional period involving specific rituals or rites. There are three crucial stages in each rite of passage: first the
separation, which involves the removal of the individual from his or her former status; second, the rite of
marginality, which is a period of transition involving specific rituals, and often suspension from normal social
contact; and third, the rite of aggregation, which is the readmission into society in the newly acquired status. Rites
of passage often make use of symbolism, which, in the transitional stage, may be reversed. This transitional
process sometimes provides others with the opportunity to adjust to a significant event. Rites of passage occur in
all societies and serve to reaffirm the values of the particular society in which they take place (Van Gennep,
1960).

5 In many societies, rites to signal the end of childhood and the beginning of adulthood are elaborate and
prolonged, especially where females and males are initiated into adulthood collectively rather than singularly.
These rites mark the point at which a child takes on the role of the adult. For a girl, this might occur at the time of
first menstruation; for boys, the timing varies. In some societies initiates are removed from their families and
undergo a lengthy seclusion during which they might be subjected to intense physical ordeals. These rites
generally require initiates to be instructed in the etiquette, arts, and folklore of their society, in preparation for the

conditions of full adulthood (Van Gennep, 1960).

Or me



According to tikanga a child retained that
siblings had died or until they produced a child, thereby taking on adult responsibilities.
However, as lifei expectancy has improved and the average age for child birth has
i ncreased, there has been a shift i n MUor i S
categorized. The developmental processes (as opposed to age) are the focus in
differentiating between groups. The terms rangatahi, taiohi and taitamariki are used
interchangeably to describe youth and the period when rites of passage or development
associated with youthhood occurs (Adolescent Health Research Group (AHRG), 2004;
Borell, 2005; Keelan, 2001; Ministry of Health (MoH), 2002a; Ministry of Youth Affairs, 2002;
McLaren, 2002; Ormond, 2004; L. T. Smith et al., 2002; Tipene-Clark, 2005; Walsh-Tapiata,
2002; Webster et al., 2006). However, there isdebat e about the correct us
terms.®

As a term, rangatahi gained prominence when Apirana Ngata referred to the
members of the Y asuyoupg ldddess (thougl thay tvere in their thirties). It
gained further popularity through the work of Hoani Waititi in the nineteen fifties and sixties
who wrote two major MUori |l anguage texts for wu
term is attributed teoused fowdoth haes and feales dnadrelatéss o f t
to leadership and generational succession: ka p | te ruha, k é(Méad & te r
Grove, 2001: 181). Metaphorically, this describes the succession of a younger person to the
work of a retiring elder (ibid) , as opposed to MUor i youth in
became commonly used as the generic term for N
and replaced the older term taiohi or tribal dialectal equivalents such as taitamariki.

More recently, the term taiohi which means young or youthful (Williams, 2004: 364)
was preferred by the MUor i Language Commi ssi on
title - Te Tari Taiohi. The Commission acknowledges that although rangatahi has widespread
use, taiohi has made a recent comeback on television and radio programmes and as the
name for a youth magazine. Taitamar:.i k i®triteso anot
describe this grouping. For the purposes of th
will be applied to the participant age bracket of 16-18 years old to avoid any

misunderstandings.

6 For example, a koroua from Northland commented that rangatahi was an incorrect term for youth suggesting
that it is a biblicalr ef er ence t o Chr i sdiséige Peter mmanging hisigidofishing rets and the
di sciples then bec (@uaman00%6j.i shers of mend

7 When the old net is worn and cast aside, the new net is put to use (Mead & Grove, 2001: 181).

8 A Northland tribe.



Neverthel ess, t he whakat au kgatahkpoviges a useful r u h a |
anal ogy of MUor i yout h d & engphasigesntkenimportari€e & tha n , 2 (
young person transitioning into adulthood and assuming adult responsibilities. It likens the
fishing grounds to the environment i n whi ch MUor i youth navigate
conditions are likened to the external influences such as the political, social, cultural and
economic environments. The new net or young person needs to be adequately prepared
(given the appropriate tools) and ready to face the task at hand. The fisher-folk or anyone
involved with the young person must also be well prepared. The old net or the retiring elder
provides guidance and shares their knowledge a

encapsul ates the realities of MUori youth devel o

Attitudes to Youth Development

The onus to develop positively is an expectation of youth theory. Youth are often
reminded of their potential and the opportunities available to them with common sayings
such as fAthe wod | Ohiis 4dthteiitrudeg saesumes that all
resources and support to make the most of opportunities and that the responsibility to do this
is entirely theirs. However, youth are often treated as children with little or no responsibilities
or rights. If they are well-behaved and well-mannered they may receive praise but their
parents or caregivers congratulate themselves for successfully bringing up good children.
However, as soon as young people cause concern by acting inappropriately, they are often
blamed and held liable. Parents, adults and society can be quick to discard collective
responsibility when difficulties arise. There is no clear transition between being dependent
(with few rights and responsibilities) to being independent (with full adult rights and
responsibilities).

Youth do what they have been taught to do, or what they are allowed to do and are a
reflection of the environment around them. Some youth have positive supports and are
suitably resourced to manoeuvre themselves to success and utilise the opportunities that are
presented. Others have comparatively fewer supports and resources and the surrounding
environment is less conducive to positive development. Youth development depends both on
the individual capacity to navigate to appropriate resources and support, and the capacity of
the environment to adequately provide those resources and support.

Youth development approaches should move beyond reifying the negative issues that

10

have dominated previous research such as disadvantage,9 being underprivileged,™ risk-

taking behaviour and deviation from stereotypes (Borell, 2005; Smith et al., 2002).

9 For example poorer housing

10 For example coming from a minority social group



Recogni sing t he realities and exper i &muous s of
presumption that the development process is reasonably similar across different ethnicities,

cultures and countries (McLaren, 2002). Youth are not all equally able; neither are the
aspirations the same. MUor i youth are wunigque a
approaches that recognise these differences.

Research widuth MUor i

There has been little research undertaken on youth development, particularly young
MU o iniNew Zealand (AHRG, 2004).11 The lack of dedicated resources allocated for
research is a key limitation (McLaren, 2002). A deficit’? a pproach to Mulhasr i an
also constrained a broad and meaningful investigation of the field. Youth have also not been
given due recognition; the focus of research has generally either been on children or adults.
Further, the lack of adequate recognition of MUori perspectives has historically been a
feature of research generally in New Zealand.

Research of indigenous peoples and MUOor i Histoigcallybrecegmised as
resulting in little benefit to those being researched (Bishop 1996a; Cram, 1997; Irwin, 1994;
Jahnke & Taiapa, 2003; Pihama, 1993; Royal, 1992, 1998; L.T., Smith, 1999; G.T.H, Smith,
1997; Te Awekotuku, 1991; Vercoe, 1997; H. Walker, 1995; Walsh-Tapiata, 1998). Similarly,
youth research has also had a perception of social crisis, blaming youth for inadequacies and
failure with such terms as 6 aiskd® (Keelan, 2001; Ormond, 2004; Smith et al., 2002).
Researchers have been criticised for undertaking research using their own agenda and

research methods without considering aspects such as cultural or youth specific practices.

11 As a prominent example, in 1997, researchers at The University of Auckland began reviewing the information
available on the health and welfare of New mgappdreatthdtd s t he
much important information was not available because it had never been collected and that what information was

available had many limitations. For example, many studies used inconsistent terms or definitions, were outdated,
orwerenotappl i cabl e to New Zeal ando6@HRGI2004pnt diverse popul atio
12 A deficit approach reinforces the dominant ideology of society by affirming one group as normal and

comparing all others against this criterion. It focuses on measuring the disparities between the dominant group

and the other group. It locates blame with the other group as opposed to exploring other influences and
determinants such as the environment (Swadener & Lubeck, 1995).

136 Ati skd youth are chwaoadterniated faomthhee i deal youth and
their communi t gome feom disadvankaged badkbreuwds, failed to reach necessary standards at

school and failed to become integrated into normally accepted patterns of social responsibility. Embedded in this

concept is a series of interrelated issues such as suicide, drug abuse, teen pregnancy and unemployment (Smith

et al., 2001).



More recently, research studies have developed methodologies that address previous
limitations. These new research projects have an affirmative approach to youth and culture;
they employ innovative ways of privileging social and cultural practices, and incorporate
youth perspectives.14 They recognise that youth have valid opinions and if given the
opportunity will contribute to creating relevant solutions rather than focussing principally on
problems. Cultural perspectives and practices are also being incorporated into these
approaches. These research projects include iwi initiatives for research with youth15 (Walsh-
Tapiata et al., 2006; Webster et al., 2006) and some initiatives for
youth16 (Keelan, 2001; Ormond, 2004). There has also been nationwide research that
includes MUQiaoi& MgNaughth2007; Smith et al., 2001). Research with MUbri

youth is discussed further in the methodology section.

| ssues f or thBdvelopmeny o u

The factors that have broadly affected MUor
development and so require specific consideration.

Colonisation and Urbanisation

Colonisatonand urbanisation di sl ockakientgeaMioral i fro
institutions and social support structures and replaced them with western frameworks (R.
Walker, 1990). This has resulted in a breakdown of culture and identity, difficulties with
mainstream institutions, widespread alienation of land, a weakening of tribal structures, and a
loss of language, tikanga (customs) and support systems that were once based within
wh Un au a n dnaraer(Moti,2602b). The extended wh Un a u ¢ dgererally maulé
up of some 3 generations descended from a common ancestor) is not the greatest social

influencef or many 1MPof i Mdsriarcédit direadci eadfamilgi ngl

14 Photovoice, the use of image as a data gathering tool and to initiate discussion is just one example.

15 Walsh-Tapiata et al (2006) did researchwi t h Raukawa MUOori youth on MUori you
ngU Rangatahi research wWnTedRUndeghabkeRatikamawhhbi with He
funds.

16 Ormond (2004) did researchwi t h yout h from within her own i wi territ
Keelan (2001) developed a framework that implemented the principles of the Youth Development Strategy

17Aot earoa (2002) in a MUori context and tested this with
the results of the MUori yout h Wwith ruchli yough. Tihen Mirtistryeof Sotfab ut h  Fi
Developmentand Foundation for Youth Development created OProj e
students to maximise their full potential. The aims of the programme were to build self-confidence, teach life skills

and promote health and education. MUOori students were sel



situations (M.H. Durie, 2005; MoH, 2002b; T e Wh lEVItCtar'thy, & A. Durie, 1997).
Contemporary understandings of wh U n ahave expanded to include both kinship ties
(whakapapa connections) as well as relational ties (non-kin connections based on similar
interests) (Metge, 1996). For some rMUsomr i MUOor i assumehgieatert i e s
significance in their daily lives than theirh a p T a (McdH. Dusiej 1998).

Cultural Revitalisation

The cultural revitalisation initiatives of the 1970s helped to renew and strengthen
social and cultural institutions. The government approach up until this point was driven by
policies of assimilation and then integration (R. Walker, 1990). A renewed vigour within MU o r i
communities, leading to a range of significant protest actions,*® signalled a change of MU 0 1 i
Crown relations and policies of development.19 The significance of the Treaty of Waitangi
was acknowledged in the passage of the Treaty of Waitangi Act 1975 which then led to
subsequent recommendations and reports by the Waitangi Tribunalt o t ake account
perspectives in policy and legislation.?

MU o initiatives from the 1980s were combined with M U o aspirations and codified at
the Hui Whakapumau: the MU o Pevelopment Conference (1994). Professor Mason Durie
highlighted the gains secured by MU o over the previous decade, and identified the
directions for future growth. The key goals for MU o development were: the Treaty of
Waitangi, tino rangatiratanga, iwi development, economic self-reliance, social equity, and
cultural advancement (M.H. Durie, 1998). MU o r i devel op me fiuttheriinsthedi s cu
MUor i devsettionp men't

The implementation of these goals has strengthened links back to land, marae,

wh Un a u, ant aviplhnguage and tikanga initiatives have flourished (M.H. Durie, 1998).

The focus on MUor i devel opment has also ensur
generations. It is now an integral part of New Zealand society. MU o r i youth of tod
inanenvironment that is more conduci ve t oAcddldiog i | al

18 Protests at Waitangi day celebrations, Auckland University, Orakei, Raglan Golf course, the Hikoi (Land March

of 1975) (M.H. Durie, 1998).

19The Ti Tangata programme followed by the Matua whUngai
created .hiheMBorwiere also a number of key policy document
Urupare Rangahau (Partnership perspective 1988), Ka Awatea (It is dawn) (1991) (M.H. Durie, 1998).

20 Waitangi Tribunal recommendations in the 1980s (Motunui Wai 6, Kaituna Wai 4, Manukau Harbour Wai 8)

resulted in significant change in environmental legislation (Resource Management Act 1991) and an
acknowl edgment of the i mportance of Te reo MUori (Te Reo
and subsequently, the development of kura kaupapaMUor i , and whare kura were key ou:

of t e r éndhe &dilcatiori system also came about (M.H. Durie, 1998).



to a recent survey, most MU o r i youth are proud of being M (
important to them (AHRG, 2004). In addition, over one quarter can have a conversation
about everyday things in te reo MUori (TPK, 20

continuing this revitalisation process.

Globalisation

Technological expansion and the rapid societal change associated with globalisation
are creating new challenges for each generatio
youth are living in an exciting time with new expanding opportunities, an increasingly diverse
society, as well as increasing stress (MoYA, 2002) . MUor i youth no | ong
stereotypes; they are drawing their influences from international forums and integrating these
with local trends. They are not limited to traditional social groupings. They can belong to
many different-MW@ori saadalnoncul tur al (Twene pol i
Clarke, 2005). This new environment of pl enty poses
(M.H. Durie, 2003).

MOor i Yout h Demographics

MUo r i (ynden thehage of 20) make up over a third (284,280)0of t he t ot al
population (632,900) and are a steadily increasing proportionoft he MUo r i and New
youth population ( St ati sti cs New Zeal and, 2006) . The de
youth highlight realised potential and the potential for improvement. Compared with many
other countries, New Zealand youth have high rates for a range of negative health outcomes,

such as suicide and self-harm (MoH, 2002a, 2002b; MoYA, 2002). Further more, MU
continue to suffer more ill-health® d?? than
their non-MUo r i Cc 0 U AHRG, R@od;t MoH, 2002a, 2002b; Ministry of Social

Development (MoSD), 2004; MoYA, 2002; TPK, 2006). On a more positive note, MU o r i

and are more socio-economically disadvantage

21 MUor i youth have consistently higher wunempl oyment, deat
disorders, substance abuse, smoking, obesity and teenage pregnancy rates than non-MUo r i ( Mo H, 200
2002b).

22 MUor i have mor e unjustified absences from school , | e a\

qualification, are less likely to participate in formal tertiary education and are over-represented in second-chance
schemes than non-MU o iThe apprehension of 147 16 year olds by Police for non-traffic offences rose sharply in
the early 1990s and numbers have remained relatively unchanged. A similar increase occurred in the number of
cases proved in the Youth Court. Young mal es and young MUor i peopl e are mo

justice system in this way (MoSD, 2004).



educational achievement statistics are improving23 which are important indicators for

employment opportunities, potential earnings and economic gain24 (AHRG, 2004; MoH,
2002b; TPK, 1999; MoSD, 2004).

Rights to MUori Youth Devel opment

The Treaty of Waitangif or ms t he b a <iown rdlatons invNdtearoa New

Zeal and. Its principles guarantee act eElopmentppr ot e ¢
approaches, partnership with MUori vyouth in de
MUor i youth in New Zealand society and te ao

More specifically, Article Two guarantees the possession or continued existence of taonga25
such as MUori youth and Article Three guarante
MUori yout h.

Internationally, youth from other indigenous communities?® face similar challenges.
The United Nations Declaration on the Rights of Indigenous Peoples27 provides an
international endorsement for the development of youth with traditional practices. It
recognises control by indigenous peoples over developments affecting them. This will enable
them to maintain and strengthen their institutions, cultures and traditions and to promote their

2330% of MUori a@ddykarweamelén some form of education. M
are healthy, do not engageinmul t i pl e ri sky behaviours and report positi
peer s. In recent years, there has also been a rapid incr
qualification (TPK, 1999).

24The MUor i dependegnec yo vreart et wei I nexcthammb5 year s. MUor i yout h
up over a third of the MUOori popul at 4dn ywialrls mdc ame )t Heor
population and will greatly contribute to the New Zealand economy.

2560k a kvahra t eéte tinm mam@dtoiur avteaanug@gga o0 ratou kainga me o0 ra
Te Tiriti 0 Waitangi, 1840).

26 Indigenous communities, peoples and nations are the descendants of people claiming original habitation of a

territory, with a distinctive culture and social institutions. They have a historical continuity with pre-invasion and

pre-colonial societies that developed on their territories and consider themselves distinct from other sectors of the

societies now prevailing in those territories. They have been subjected to colonisation suffering exploitation,
discrimination and disadvantage. Although only forming minority sectors of society They are determined to

preserve, develop and transmit to future generations Their ancestral territories, and ethnic identity, as the basis of

Their continued existence as peoples, in accordance with Their own cultural patterns, social institutions and legal

systems (Coulter, 1994; Loomis, 2000).

27 Officially ratified in 2007 by the United Nations however New Zealand was only one of four countries

(alongside Australia, Canada and the United States) that did not sanction the Declaration.
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development in accordance with their aspirations and needs.?® It recognises the right of
indigenous families and communities to retain shared responsibility for the upbringing,

training, education and well-being of their youth. MU o r i youth are therefor
right to positive development as tangata whenua and as indigenous peoples.

Government ApproachtoMUor i Youth Devel opment

The definition of youth development has a significant effect on the approach taken by
government, and generally influences the resources dedicated towards youth initiatives. The
National Youth Development Information Centre in the United States of America defines
youth development as:

a process which prepares young people to meet the challenges of adolescence and

adulthood through a coordinated progressive series of activities and experiences

which help them to become socially, morally, emotionally, physically, and cognitively

competent (http://www.nydic.org/nydic/programming/definition.htm, June 18, 2008).

In Aotearoa/New Zealand past government policies have heavily affected the ability
of MUor i communities to support t he hE&Athy d
2002). A major factor in youth development has been a recent shift in the way young people
are viewed; from being a problem to be solved to being active participants in creating a
healthier world. Youth relevant policies have recently begun to explore the diversity and
significance of the social, economic and cultural differences® of youth alongside an
increasing body of international literature that argues for new ways of thinking about young
people (Smith et al., 2002).

In 2002 a comprehensive literature review on the achievement of positive outcomes
for young people in their key social environments was undertaken for the Ministry of Youth
Affairs (McLaren, 2002). Youth development was defined as the process of young people
growing up and developing the skills and attitudes they need to take part positively in society,
now and in the future. It was found that young people: need to feel they are contributing

28 Indigenous peoples have the right to practise and revitalise their cultural traditions and customs. This includes

the right to maintain, protect and develop the past, pre
Article 12). Indigenous peoples have the right to revitalise, use, develop and transmit to future generations their

hi stori es, |l anguage, or al traditions, phil osophieséo (Pa
Peoples).

29 The Youth2000 surveyconduct ed by the University offnatibnalcdcondaryd was

school youth health and well being survey. I't was the fir
allow MOor i specific analysis to be undert akABRG, 2004). many
The same survey has been conducted again in 2006 with

focusing on bilingual units, wharekura and kura Kaupapa (personal communication).
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valued skills; need to feel connected to others and society; need to believe they are in control
of their fate and have a stable identity (ibid).

As a result, the strengths-based positive youth development approach was formally
promoted in New Zealand by the Ministry of Youth Affairs in the Youth Development Strategy
Aotearoa (YDSA) (2002). This was subsequently endorsed by the Ministry of Health in Youth
Health: A Guide to Action (2002) and the Adolescent Health Research Group findings of the
Youth2000 survey (2004).

The Investing in Child and Youth Development component of the Sustainable
Development for New Zealand Programme of Action asserted that the Government had
placed the current and future wellbeing of children and young people high on its agenda?’O
(MoSD, 2004). Despite this, there remains a lack of dedicated funding and resources for
youth development and MUor i youth devel opment
have occurred, they are mostly due to collaborations between groups such as the Health

Research Counci |, Universities, i wi / MUor i aut h

Thesis Structure

The introduction chapter has outlined the
youth development in Aotearoa New Zealand. It has included relevant definitions and
perspectives and the identification of key issues that should be considered in a discussion on
MUoO r i youth devel opmentan emphasis ori popitee MO0 wEes ybott
development have also been highlighted.

Chaptertwo portrays yout h devel opment within a MUor.i
p T r U#&saxemplifying social and cultural practices, some of which are relevant to youth. It
identifies two capacities -rcatirdvamuems amd MUbuat aro
characteristics. These form the basis of a theoretical approachtoMUor i yout h devel c

Chapter three considers the broader contexts in whi ch MUor i yout h di
occurs; the international youth development approaches such as the strengths-based
approach, positive youth development and resiliency theory as well as the goals of MU o r i
development. These two development approaches are examined for their relevance to MU o r i
youth. Key issues are identified and discussed and highlight the need for a dedicated
approach to MUori youth devel opment.

Chapter four explains the methodology used in this study. It explores the relevance of
MUor i r amslgaur it hr esearch approaches to MUori you

used with the participants which incorporated their cultural and social practices. It includes

30 The Children and Young People: Indicators of wellbeing in New Zealand report was the first in an ongoing

programme of monitoring high-level outcomes for this vulnerable group (MoSD, 2004).
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tikanga as a guiding tool, hui as the research method and whakawhanaungatanga as the
recruitment process. The ethical considerationsf or wor ki ng with a group
also discussed.

Chapter five presents the findings of the research. The eight participants are
introduced and their responses are collated into the two key categories identified in chapter
t wo ; ti kanga and Ohuat anga. Each category h a
responses provide a wide range of contemporary examples of these cultural constructs.

Chapter six analyses the findings. It integrates the voice of the participants with the
literature. It dr aws on MUor i devel opment go
responses of the participants to identify the key individual and environmental capacities
required for posi ¢ldpment. IMtbing $o, ityhighlights thel reed for a
dedicated MUori youth devel opment approach.

The conclusion chapter summarises the main findings of the thesis and provides

recommendations for MUor.i youth devel opimmsnt . T
for theory, policy, practice and future researchn i n MUo r i youth devel opme|
contexts in which MUori youth operate.

13
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Chapter Two: MUuU i and Youth De

Introduction

The well known MUori ancestafhistieaihewasua
p 1 r U knarnatives) provide a metaphorical illustration of the origins of culture and social
institutions and customary values and practices (Royal, 2002; R. Walker, 1996). This chapter
describes in detail pT r Uka kanga (collective values) and (
they relate to youth development. The relevance of these social and cultural constructs can
be seen as one of many cultural revitalisation initiatives that have occurred over recent

decades. This chapter examines their use and application in contemporary contexts.

MUui

MOu i i s one of many prominent ancestors
accomplishments (Reed, 1974; R. Walker, 1996). MUui 6's ful |l uikitkea- wa s
Taranga( MUui formed in the topknot of Taranga). T

stood him apart from his peers (Reed, 1974). As his mother felt that he would be premature
and still-born as aresultof herold-age, she gave birth by the sea.
she wrapped him in a tuft of her hair and threw him into the waves. He was carried out to sea
in the protection of seaweed and kelp. Ev-entua
nui-ki-te-rangi, who brought him up as his own son. However, towards the end of his
childhood years MUui felt a need to return home

Being the fifth and youngest son of (Mduanga
the last born) (ibid). This name distinguished him from his four older brothers who all bore the
samefirstname ( MOui ) as well as acknowledging the u
potiki. These attributes h e | gh ettty v usometimes a c h i
misunderstood leading to incorrect, inappropriate or inadequate descriptions of him. He has
been variously defined as mischievous, daring and adventurous, showing compassion for his
fellow human beings at times, selfish, a liar and a cheat, arrogant, a well known hero, gifted,
clever, daring, impudent, whimsical and irresponsible (Gillies, 2006; Reed, 1974; R. Walker,

1996).

MO u i has also been credited with a number o
nukurau (MUOui t hwharedkeicneoi v(eMQui MUfu it htei reivh d n ghao u(shé
of the many st-rtaotaa gleMisui, tMUaaitba mavie) ( Mivdi)it h M0 u i
m@hi o (MUOui the -matawany @MUOuiMUOaf itnoteto beitagemt ey e

literally, but indicative of supernatural powers) (Reed, 1974: 51-66). There are also several
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meanings that have been appl i edsisttleft-handeé and er m |
witchcraft. Al s o, mears & recoser foom wrhilinéss (Williams Dictionary,
2004: 196-197).

His escapades were daring and challenged the norms of society. Some of his feats
include; finding his father , fishing up the North I sland (knc
fire, obtaining his grandmotherdds magical | awb
to defy mortality which resulted in his death (R. Walker, 1996). As a result of his exploits,
M Qi brought both good (in the form of broadening previously restrictive conventions), and
bad (confirming mortality) to the world. More broadly, his actions set a precedent for the
devel opment and advancement of MUOor i ammdci ety
enhancing the status quo.

MO u i is also wel/l known throughout Polynesi
1974; Thornton, 1992). He has been likened to other heroic figures such as the Greek god
Heracles, the Roman god Hercules and the Welsh god Culcullen because their feats carved
out an example of the potenti al of humankind.
Moses and has similar after birth events as the Roman twins Romulus and Remus (Gillies,
2006). He shares these similarities with other characters throughout the world whose exploits
provide culturally based explanations of existence (R. Walker, 1996).

Pl rUkau

The MUOui povideUak sexplanation of the foundations of culture, social
interaction, values and customary practices (Royal, 2002; R. Walker, 1996). They have been
passed on and preserved through intergenerational transmission. The MU u i plrUkau
example of an anthology of similarpT r Ukau such as the amginkand i on t
Papati Unuku and the more excl usi v enuitarangd @I l eg
Walker, 1996).

There are, however,debat es surrounding pilrUkau as ha
and providing moral templates for societal behaviour (Royal, 2002; Thornton, 1992; R.
Walker, 1996). Some consider that they are only fabricated stories for mere entertainment.
This may be a product of t h ebeipgelimifed &y hagemorecr pr et |
western worldviews and language which privileges masculinity, Christian beliefs, and myth.31

Nevertheless, this thesis asserts thatpi rUkau illustrate the ori (
mankind (McLintock, 1966; Royal, 2002; Thornton, 1992). These narratives or ftosmogonies

and theogonieso were foriginally more than stories told for the delight and entertainment of

31 See Ani, Mikaere (2003) The balance destroyed: Consequence s f or MUor i women of t he

ti kanga MUori, for a more in depth disandmasiulinity. of myth and
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an audienceo (Thornton, 1992: 18). They were words of power that could affect events or
people (ibid). They embody the values and beliefs of the people and ultimately reflect human
qualities. Essentially , a societyds principles, val ues, tr
are learnt from their plr Uk a-umythstlegendsaandestoges t h ey
(Royal, 2002). They are soci et y 0 s ecultaral @hdesscial hams. Exemplified in
pt Uk au ar ecolledtve auttugabvalues and beliefs and their associated practices and

Uh u at &acharacteristics exercised at an individual level.

Uhuat addimtions

Uhuatanga is defined as; c brdeatare (Te Matatilti,i c |, p
1996: 146). Collectively they refer to form anc¢
to the physicaland meta-phy si cal . NgU Uhuatanga o Tawhiri ma
patterns of the weather. NgU Bbepetasgafowaef @

Uhuatanga o te whenua refers to the features of
I'n this study, the Uhuatanga examined refe

utilised to mean human characteristics exercised by individuals. Thus, they refer to the

features, attributes, characteristics, traits, aspects and qualities that are exhibited by

individual s. Uhuatanga ar e derived from cult

necessarily culturally specific. Cultural specificity however, is significant in the context in

which they are recognised. For exampl e, t he UFb
ar e of t en recogni sed at a mar ae/ hapl l evel
recogni sed at a national l evel . Wh aor iwidsi tief er e n-

recognition attributed by themselves and those around them.

Put di fferently, a particular Uh mamawanuig a a n .
refers to resilience. Although manawanui is culturally derived and culturally specific, the
characteristic of resilience is not. Resilience can be applied broadly to any cultural setting;
the relevance and applicability of it is reliant on the context in which it is exhibited and
observed. Some stereotypi deaare; bBifguumnyabeiggaableott MUo r
sing, play the guitar and having rhythm, being

or being able to speak te reo MUori. Ot her | ¢
exercising humility)riyohn equally apply to MUo
Some commentators have implied that OUhuat an
or uni que to MUOor i and t hat peopl e ar e i ncaj
superhuman powers. Thedemi-god st atus of MUuI has, adskeda r es
which detracts from the real purpose of plrUka
example, PUkehU ethnographers Percy Smith (191
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(1956) attribute MUOuids feats to herosstatssuaper nat
opposed to his personal gualities. Fooa d éewxaasmp |
endowed moreover with that kind of mana i whi ché enabled him to oul

ordinary mankindo( Re e d , 1974; 51). M aentlg combindd inMHisiexcergt.r € i n
MOu i is identified as having supernatur al qgua
power f ul form of mana. However, as wi l |l be sho
mana which are applicable to all mankind. MU u i can be seen as an ex

humanely possible (McLintock, 1966; Royal, 2002; Thornton, 1992).

Tikanga i definitions

The MUui asb exdnplfy collective cultural values or tikanga. Recently,
scholars® have been recognised for theirinrdept h understanding and Kkt
concepts (Barlow, 1991; Marsden, 1975 cited in Royal, 2003; Mead, 2003; Royal, 1998;
Salmond, 1975; R. Walker, 1996; Williams, 2000). Before the nineteen seventies tikanga and
plrUkau were, for the most part, i nadequately
knowledge such as Best (1941), Grey (1956) and Percy Smith (1915).

Tikanga initially developed through sustained practices that helped to manage the
challenges of new environments and phenomena. It has since been accepted as a formal
code of conduct for the survival, maintenance and development of people and natural
resources for future generations (M. H. Durie, 2003, 2005; Mead, 2003; Williams, 2000).
Mason Durie (2003) refers to the constructs of tapu and noa to illustrate how tikanga evolved
to guide social interaction and behaviour, and to synergise the needs of human inhabitants
with an often harsh environment. Tikanga were developed by gradually learning about the
environment through testing what was safe (noa), what was risky (tapu) and what should be
avoided at all costs (rUhui). The observance o
the survival of future generations depended on adhering to these practices that were proved
to be relatively risk-free.

Tikanga are now commonly interpreted as principles or values that determine a
culturally appropriate approach (E.T Durie, 1998; M.H. Durie, 2003; Mead, 2003; Royal,
2004; Williams, 2000). This definition is based upon the meaning of the base word tika as
6correcto6 or 6rightdé (Mead, 200 3; Royal , 2004 ;
tikanga with ethics (A. Durie, 1998; Te Awekotuku, 1991; Walsh-Tapiata, 1998) and even law

32Sal monddés (1975) publication on hui ( t r a-dépth diszussion of MU o r i
various tikanga relating to the process of hui. Marsden (1975) also discusses different tikanga in detail although

from a MUori perspective.
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(E.T. Durie, 1998; New Zealand Law Commission, 2002; Royal, 2004; Williams, 2000). This
thesis proposes an alternative, more complex view of tikanga.

Tikanga, naturally and organically, arise out of a person and a community (E.T Durie,
1998; M.H. Durie, 2003; Mead, 2003; Royal, 2004, Williams, 2000). They are first principles
that are brought into oneds consciousness and
organic actions and behaviours occur. Essentially, tkanga denote t he MUor i \
things - from the ordinary to the most sacred or important fields of human endeavour
(Williams, 2000). It includes social, cultural and spiritual influences.

Tikanga are a means of social control including processes for correcting and
compensating for transgressions (Mead, 2003). In this sense, tikanga are support tools of
thought and understanding, packages of ideas which help to organise behaviour and provide
some predictability in how certain activities are carried out. Mead (2003: 5) states that
tikanga:

Provide templates and frameworks to guide our actions and help steer us through

some tense moments in lifeé tikanga] help us to differentiate between right and

wrong in everything we do and in all of the activities that we engage in.

Tikanga involve moral judgements about appropriate ways of behaving and acting in
everyday life. The term kaupapa is also used to refer to those underlying principles and
values (Royal, 2004). There are also tribal variations that include kawa as the practice of
tikanga. For the purposes of this thesis, tikanga refers to the underlying values that
determine appropriate behaviour in order to emphasise the interdependent relationship

between values and actions.

The Effects of Colonisation on Cultural Ideologies

Colonisation has had devastating effects on indigenous cultures and languages (M.H.
Durie, 2003; Loomis, 2000; Mead, 2003; Royal, 2002). It has included the active suppression
of MU o r i, culjuraloppattiees and methodologies by institutions of the Crown, the
conversion of MUori to Christianity and its ac
was premised on the belief that progress and development meant the rejection o f MUor |
perspectives and the imposition of proper knowledge based on western frameworks (Mead,
2003). For example, the Tohunga Suppression Act 19073 prohibited traditional healing
practitioners who were also the principle repositories of cultural knowledge and practices
(M. H. Duri e, 2003) . This outlawing of tribal r

learning and transmitting knowledge were heavily affected and restricted.

33 The Tohunga Suppression Act 1907 was a prohibition of traditional healers. This legislation also made it an

offence to practice traditional healing.
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Crown policies of assimilation enforcedt he vi ew t hat tikanga wer
practices were actively discouraged and discal
perceived as valid (M.H. Durie, 2003; Mead, 2003). The capacity of the community to
respond to new circumstances was systematically removed. Crown policies resulted in the
restriction of tikanga to religious or ceremonial activities. Tikanga, primarily due to Christian
influences, was thus imbued with a new element of sacredness.

This degree of separation has meant that tikanga are now sometimes performed out
of habit as a traditional exercise rather than because they are the appropriate action
according to the circumstance (M.H. Durie, 2003). Such practices are controlled by an elite
gr oup o fwhoM&irm knowledge of these traditions. Consequently, tikanga are kept
private and are not always transferred outside of these controlled environments to everyday
activities (Royal, 2002).

The traditionalist approach is partly due to the pressures of cultural survival and a
fear of the |l oss of MUoritanga, a yearning for
(ibid). Sometimes this need to preserve what may seem to be traditional practice is taken to
a negative extreme. Fear of loss and insecurity about culture become motivation for
enforcing particular tikanga without understanding the value or concepts underlying them.

This may include a suspicious attitude to anything new and an overly strict adherence to

traditiona | practice. ifWe Dbecome bent on holding on:
ensuring that not hing sl ips thr oibid h5). dhe focus i nger
becomes the behaviours or qualities themselves, rather than whether they are appropriate,

relevant and meaningful to those involved and whether the outcomes are beneficial.

The increased exploration of the compl exi t)
ti kanga has been carried out by MUor inonanmade mi c
common, but understandings of them vary. More recently, commentators have critically
examined their meaning and application in contemporary contexts (Barlow, 1991; E.T Durie,

1998; M.H. Durie, 2003; Mead, 2003; Royal, 1998, 2002, 2004; R. Walker, 1996; Williams,
2000).

Contemporary Application of Cultural Ideologies

Some tikanga and Uhuatanga may no longer be
to suit contemporary needs (Barlow, 1991; M.H. Durie, 2003; Mead, 2003). The focus of
ti kanga when MUori arrived in Aotearoa was on
the risks imposed by the new physical environment. The focus now is more closely
associated with lifestyle choices, the impact of new technology and the risks they pose (M.H.

Durie, 2003). Technological advancements, globalisation and modern influences have
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brought significant changes that require the similar kind of adaptation exhibited by early
MUor i explorers. Appropriate codes for [
required.

Tikanga in contemporary society can be utilised to address new challenges and
minimise risks. Mason Durie (2003) cites the utilitarian view of the purpose of tapu, initially
proposed by Te Rangi Hiroa Buck. Buck drew a connection between the use of tapu and the
prevention of accidents or calamities, linking the conferment of tapu to healthy practices.
Mason Durie also uses tapu and noa as an example of applying tikanga to contemporary
issues such as health promotion and the prevalence of diabetes. Reducing the level of
consumption of unheal tdngertdindand tgpes, gnd naodifying gatireg
habits by declaring the mouth to be a tapu organ have been posited. The active identification
of threats to social, cultural and spiritual wellbeing and the application of relevant tikanga to
address such hazards are required.

Judge Eddie Durie (1998) in discussing

emphasises that one must look for the underlying principle or value involved as these
establish the cultural norms of a society, are enduring and are easily transferable to new
contexts. Whilst rules are relatively inflexible, principles and values are not.

Mead (2003) emphasises that tikanga were and still are practical and subject to
reinterpretation according to the circumstances. He argues that tikanga must be capable of
responding to community attitudes and therefore be able to change with the times and be
applicable to new environments. As  MUo r i soci al groupings

has the practice of tikanga.

Key Social Grouping Concepts

Vi

ng

MUo r

t hat MOor i wi || refer to the past to deter mine

have

WhUnau is the basic unit of Mbis bornsamci ety

socialised and literally means to be born or family group (Williams Dictionary, 2004: 483).
Whakawhanau is to be produced or brought forth and whanaunga is a blood relative (Mead,
2003: 371). Whakapapa is genealogy (Te Matatiki, 1996; 359) and refers to a complex
kinship system which links all phenomena; people, plants and animals to past, present and
future through common descent (Mead, 2003). Whakapapa is inherited by the child through
their parents and provides them access to, membership of and defines a role within the
whUnau, hapl and iwi structure. AWi thout

(ibid: 43). The process of haming a child (such as the tohi or tapa naming ritual or the oriori)

affirms genealogical connections to the collective grouping.
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Tuakana refers to an older sibling or cousin of the same sex in an elder branch of the
family (Williams Dictionary, 2004: 445) but has evolved to include a more senior person or
generation in terms of status, knowledge or experience. Teina refers to a younger sibling or
cousin of the same sex in a junior branch of the family (Williams Dictionary, 2004: 410) and
has also evolved to include a more junior person or generation in terms of status, knowledge
or experience. The concept of tuakana/teina refers to the mentoring or role modelling nature

of relationships and encapsulates a sharing of knowledge and guidance within a symbiotic

relationship (Mead, 2003). | t i s t he t wsibilikyamdaldigation te enguverthat the
knowl edge and skills they possess are shared a
responsibility to |l earn this so that they in t

individual should be keen to receive their share in the inheritance and not reject it, as often
happened i nibidi 4l Thiz aransfedral ¢f information ensures that knowledge is
protected, discussed, monitored and maintained for future generations.

These familial concept s are il |l ustr at e &hakapapa paged MU u i [
maj or role in the ntkitki-aaTgranga femph4glaes the Hibldgical
connection to his mother and can be seen as referring to the significance of whakapapa
(Reed, 1974; R. Walker, 1996). MU u i returned home as he became
whakapapa and whUnau and his role within it.
pl ace as d hbe p®@hdidre-astablishing a connection with members of his
wh Un a u hisamle in the wider collective. Few of MOui 6s feats wer
singular efforts (R. Walker, 1996). He established relationships with various people and

employed their help and wisdom to assist him in achieving his goals.

Relevant Tikanga: Values

Ti kanga relevant to youth devel opmeihe ar e
following discussion illustrates howledimaey can
broadly. However, it is not an exhaustive list of tikanga. The tikanga discussed below are
those that were identified by the participants during the hui. There are many other relevant
tikanga. The tikanga identified will be defined broadly and then discussed in detail later in the
thesis. The English equivalents are my own choosing and are by no means definitive. They
help to describe the tikanga as they are used in this thesis in a western context and are not
the only English translations available. They do not adequately translate the complexity of

the MUor i concepts and therefore are accompani e

27



Whanaungatanga: Relationship Building

One important tikanga is whanaungatanga which is the expression of relationships
(Ngata, 1996: 397). It is building quality relationships and the interdependent nature of
connections (Barlow, 1991; Mead, 2003). Whanaungatanga reaches beyond whakapapa and
i ncl ud eas relatibongdhips with non-kin persons who became like kin through shared
experiences and a common cause. Whanaungatanga i s about on e
membership within a collective and its associated benefits and obligations. Individuals expect
to be supported by these connections and the collective group depends on the support and
participation of its individual members. Whanaungatanga emphasises the importance of
establishing and maintaining relationships.

Mana: Integrity

Mana is the influence, authority, prestige, integrity and power attributed to a person
(Williams Dictionary, 2004: 172). Mana applies to both the physical and metaphysical. Mana
atua refers to spiritual authority. Mana tQpun.
relates to the land while mana moana the sea; both highlight environmental integrity. Mana
tangata is a personbdés soci al position and how
proven works, skills, achievements and contributions to the collective over time (Mead,
2003). Personal and group relationships are mediated and guided by the high value placed
on mana (Barlow, 1991; Mead, 2003; Royal, 2004). Every individual is born with mana. While
mana is inherited at birth, it is also possible to increase aper sonds mana by vir
actions. It is not a standalone characteristic as it encompasses many different aspects that
make wup an individual|, although <char apcetresransétsi c
mana.

Mana affects interpersonal and inter-group relationships and must be maintained to
ensure balance. Actions that diminish mana will have negative effects. On the other hand, it
can also be described as the creative and dynamic force that motivates the individual to do
better. The rewards are an increase in mana, and an
abilities.

Ast he fifth and youngest son of Tar @eed,a, MU
1974; R. Walker, 1996). In hierarchical societies, rights, privileges, traits and talents were
often seen as being inherited (manat 0 p un a) . st Jibting was lexppected to have the
same traits as her/his predecessors and expected to eventually receive the mantle of
| eadership for their whUnau. The other sibling
same extent and therefore had lesser expectations of them. Mead (2003:51) asserts t |

was and is possible to rise above the limitations of whakapapa.o
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The MUOui iludtratd)thea potential to exceed expectations and experience
great achievements by capitalisingonnat ur al strengt hs. MOu i
that success and leadership is the sole preserve of tuakana. He proved that anyone is
capable of realising potential and exceeding expectations. As Walker highlights;

MOu i was t he ar c h ehbypvpreame thel disadvaetage af being the
last born of five brothers to gain fame and adulation as a benefactor of humankind. He
stands as a model to all teina (juniors) that they too can succeed provided they have the
required personal qualities. (1996: 19)

Mana also refers to the ability of individuals or groups to exercise their rights and

determine their own future. MU u i was renownhed for making

accepted norms and the advice of elders;
In the end it is up to individuals to decide the shape of their lives and what they want
to do. They have the choice of following the path of evil or good. They can develop
their own talents and make a name for
the shadow of their parents and be a clinging vine. (Mead, 2003: 52)

MUuU i e n h a n c ead arésultof himachoas and achievements.

Manaakitanga: Responsibility

Manaakitanga is very closely associated with mana. It is the expression of manaaki;
to show respect or kindness to someone or something (Williams Dictionary, 2004: 172).
Manaakitanga applies to both the tangible and the intangible. For example, manaaki whenua
refers to the appropriate management of resources to do with the land whilst manaaki
manuhiri highlights the hospitality accorded to visitors. The focus for this study is the human
interaction involved in manaakitanga. It is about nurturing relationships and includes the
reciprocal nature of this responsibility (Barlow, 1991; Mead, 2003). This is achieved through
an understanding and appreciation of others and having meaningful transactions. Essentially,
it is about the greater good and collective benefits, rather than individual benefit. The level of
manaakitanga expressed determines the nature of the relationship; it acknowledges the

significance of the guests and directly reflects on the reputation of the hosts.

Tapu: Prohibitions

Tapu is the prohibitive, restrictive or limiting condition or state affecting persons,
places and things (Williams Dictionary, 2004: 385). It can be utilised to differentiate between
safe and unsafe practice. It denotes a state of being set apart. Tapu is commonly associated
with religious or ceremonial activities but is also relevant to contemporary settings (Barlow,
1991; M.H Durie, 2003; Mead, 2003). For this study, tapu determines the safe action and
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cautions against risky behaviour which have negative outcomes. A lack of tapu is referred to

as noa. Noa is free, safe and unrestricted. It can refer to the mundane and the ordinary.

NgU Momo Uhuatanga: Characteristics

Uhuatanga are illustr.atfRdbimad hee fMUOniit ipdnr Ud

will be provided with an explanation of how they relate to youth and an example from the

MOup T r UKtasunotanex haustive |list; there are many

applied to youth. However, these particular

The English equivalents are my own choosing and are not definitive. They help to describe

t he Uh uasttheyageaused in the thesis in a western context and are not the only

English transl ations availabl e. They do not ad

concepts and therefore are accompanied with full explanations.

MU i: Rotentiality

MU i imthe expression of mUi at anga: p ot en 840)aBvery(phrgon is a

born with potential. A personbds potenti al
gualities may be learnt. Potential is inherent but needs to be nourished and developed. It is
the latent capacities of the individual which come to fruition when fully exercised. If fully
realised, it enables individuals to break free from stereotypes and exceed expectations. It
makes possible the accomplishment of tasks despite coming from underprivileged or
disadvantaged backgroun d s . MOui  walsich acbordingptddustokn idestined him to
| esser expectations and ability than his

North Island (Te lka-a-MUui ) he proved his extr aorRbtenighr y

has no limits or boundaries. On the other hand, untapped potential or potential that has been
inhibited for various reasons can result in a lack of self-confidence and self-worth. It is a loss

to society.

Ahu Whakamua: Foresight

Ahu is to move in a certain direction and whakamua is forwards or front (Williams
Dictionary, 1971: 3, 213). It is a forward orientation and is about identifying goals and
challenges and navigating a pathway to success. It includes strategic planning and
preparation in working towards and achieving goals. These goals can be big or small and
can be achieved individually or collectively. Ahu whakamua requires determination and
perseverance in order to complete the task. Larger tasks are broken down into similar more
manageable tasks, so that what may have seemed impossible becomes achievable.

I n order t o achieve hi s goal s, MUOu i

strategically planned out his various actd.
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fire, Murirangawhenua of her jawbone, his mother into showing where his father lived and he
captured and slowed down the sun (Reed, 1974; R. Walker, 1996).

Manawanui: Resilience

Manawanui is stout hearted (Williams Dictionary, 2004: 174) and refers to all the
qualities of resilience (Ngata, 1996: 20, 94, 328, 456). It is the ability to positively and
successfully adapt and respond to new challeng
values and remain committed despite trials and tribulations. Manawanui is maintaining
motivation and determination to complete a tas
put himself into new situations, testing his abilities. He undertook challenges that were
considered impossible and changed shape from human to bird in order to move between
worlds and to continue with his endeavours to find his father and defy immortality (R. Walker,
1996).

It is important that the individual is well informed, in order to make good decisions and
minimise negative outcomes. When this quality is lacking, a person is said to be wharemoa

and are submissive and easily led astray.

lhumanea: Innovation

Ihumanea is clever (Williams Dictionary, 2004: 466) and describes the quality of
innovation (Ngata, 1996: 247). It is the challenging disposition that youth exhibit when testing
and learning about their environment and the inquisitive and adventurous nature needed to
undertake such exploits. lhumanea involves having initiative to trying new things. It requires
constant stimulation and encouragement; otherwise, the tendency to develop and grow is
stunted.

The MUui amlabodl kdzamcing society, making the future a better place and
adding value to |ife. MO u i spent his time thin
He was innovative in his approach, challenging the norms of society. He was a risk-taker and
did not let common limitations restrict him. He had an inquisitive nature and actively sought
out challenges which helped him to be a pioneer in his achievements such as increasing
daybreak (R.Wal ker , 199 6) .ofted teferired t asscheaky as die could not stop
himself from pointing out mistakes or flaws or suggesting a possible solution or answer. He
had to try his idea out or answer back. Sometimes this was perceived as being a know-it-all,

while other times a sense of humour helped him to gain approval.
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MU h a Kumility

MU h aiskhumility (Ngata, 1996: 211). It is about being modest and not being boastful
despite having certain knowledge or experience. It is illustrated in relationships such as
bet ween tuakana and teina. It includes being
collective relative to others and to appreciat
the collective first and contributing to society and collective wellbeing and not being selfish.
NgUkau mUOh aki refers t o s anth slearese theiw passessions, g e n e |
knowledge and experience with others
(http://www.reotupu.co.nz/wslivewakareo/Default.aspx).

Al t hough MUOui may n ot thér Bumans, Benconfirsiedla senske bfe t o
humbleness in humankind about mortality when he tried to re-enter Hine-nui-te-p @ .

Conclusion

Ancestors |like MUOui have influenced MUor
hel ped to define aofunbguetgy aMto maetnavmtyes th&1 r Uk a
provide templates for behaviour. They are culturally defined and offer historically based
solutions to contemporary i ssues. Thi s chapte
exhibited in the MO u i p I. Tikakga are underlying values that determine a culturally
appropriate approach and are exercised at a broad collective level. The tikanga identified
were whanaungatanga i relationship building, mana - integrity, manaakitanga - responsibility
and tapu - prohibitions. They relate to youth development, as they influence culturally
appropriate approaches to interaction, between youth and their key social groupings.

Uhuatanga are per sonal xeclsedrataan inddvidualslevel and t h a't
are relative to contex. The Uhuat anga i deinpotentialitg dhu whakamua - mUi a
foresight, manawanui - resilience, ihumanea - innovation a n d  mUih laukility. These
ti kanga and Uhuatanga ap rMOwéntied apprbach td analysing o f
contemporary MUori youth development.
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Chapter Three: Contemporary Development

Introduction

This chapter wild/l focus on contemporary MU
goal s of MUor i devel op erg theory. dtrwil highlght kdy issliesvune | o p m
each approach and the limitatonsf or MUo MiUoy outylbut h devel opment
broader parameters of MUor i devel opment , nati o
youth devel opnoernit ytohuetohr yma kMO up a t hir¥andd t he
fifth of all young people in New Zealand (Statistics New Zealand, 2006). The positive
devel opment of MUOor i yout h i s therefore sign
communities and thewider soci ety. As indigenous peioasd es, N
relevant to, and cognisant of, international youth development theory. Recent approaches
that have relevance to MUor i ybasedapprodoh (Kenhathp me n t
et al., 2004; Saleebey, 1997), positive youth development (Damon, 2004; McLaren, 2002),
and resilience (Benson, 1997; Clauss-Ehlers, 2004; Lalonde, 2006; Masten, 2006; Ungar
2005).

Youth development theories assist in understanding the nuances of youth such as the
pressures they face, their needs, desires and expectations and their potential for
development. Theories have recently begun to explore the role of culture in development.

The focus on culture highlights cultural values, beliefs and associated characteristics. For

MUori youth, this would include tikanga and Uh.t

Section One: MUor | Devel opment

MUOori development and the advancement of Ml
adapting to modern times as it is part of a much older convention of cultural and social

institutions that have evolved over centuries. Development has occurred since the beginning

of time with significant chall enges 6lawakitor i ng
Aotearoa.
Af ter arriving in Aotearoa, MUor i over came

environment and their social and cultural traditions began to flourish (Ballara, 1998; M.H.
Durie, 2003). The focus was no longer on mere survival but on codifying the appropriate or

correct way of behaving based on proven experience and common sense. For example, the

34MUOor i yout-B5 (pgeaedsl2currently make up more than a third

(550,000) and this percentage is further increasing every year (Statistics New Zealand, 2007).
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laws of tapu and noa evolved into a more complex system governing social, cultural and
spiritual wellbeing.

Another signi f i cant challenge to MUor. devel opmer
2003). The increase in the number of settlers, new technologies and different ways of life,
were forced upon MUori whose population, by th
significant decline.® However , as the diWda a sustaimgble lewet thap n

guaranteed future survival,36

the development of culture and the adaptation to new ways
became mor e significant. Ma s on Duri e (2003)
development began emerging during this period of recovery from the nineteen twenties. The
goals were clear: retention of a strong MUor i
(law), |l ess dependence on the gover nomgohand and
aut onomy. MUor i devel opment has since come to
economic advancement of MUori people (M.H. Duri
MUor i devel opment has been promot edionafs an
MOor i a s [nio ractioni andnasitcomes. The Hui Taumata: MU o r i Economic S
(1984) defined MUor i aspirations odcialgguizzatder au
economic self-sufficiency (M.H. Durie, 2005). Two broad aims were identified; facilitating
MUoO T i access to New Zealand society, t he econo
hand, and enhancing MUori | i owéedge onMHe ther. ThHso c i et
includes relationships between MUori groups an
and private enterprises. Subsequentl vy, MUor i have taken a
well being and i wi, hapl an dmenbrdasingly modeeigniitaot.p me n t
However, dedicated attention to youth has only begun to be recognised as an important
focus for MUori development.
Pivotal to development has been the ability to successfully adapt to new influences
and change whilst still maintaining a stable sense of culture, environment and history. As
new challenges are encountered, MUori devel opmi
responsive and inclusive. Development is continuous and occurs on a huge scale such as in
response to the migration to Aotearoa and the colonisation of New Zealand. It also occurs on

a much smaller scale such as in the lives of individuals.

Issues for Youth

MUori devel opnsediotn hgarsoufpdmwgs i n MUori socie

hapl, i wimmuratyn groups.oHowever, youth are a distinct grouping with unique

35 42,000 in 1896 (M. H. Durie, 2003).
36 82,000 in 1936 (M. H. Durie, 2003).
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experiences and realities that distinguish the
require a dedicated approach.

Contemporary MUor i devel opment cefoureemsuchppear
as lands, fisheries, and forests; however, the most valuable resource is people. A resource is
defined by MUori as something tangible or int.
derived (M.H. Durie, 1998). The human capacity includes education, health, employment,
and participation in tribal affairs and social institutions (especially the extended family and the
principle of reciprocity) cultural knowledge and spiritual values (ibid). As just over a third of
the total MUdre howmpaun a¢apacity of MUori vyouth
resource for MUori development.

The environment in which youth development occurs affects the capacity to develop
positively and the effectiveness of development approaches (Clauss-Ehlers, 2004). In a
history that is shared with indigenous populations around the world, following contact with
colonisers, indigenous peoples have struggled. Communities have been forcibly relocated,
access to resources and lands has been blocked, and traditional ways of living have been
extremely difficult to sustain. In New Zealand, the history for tangata whenua has included
colonisation, urbanisation, alienation and marginalisation (M.H. Durie, 1998). Local systems
of regulation such as tikanga have been replaced with legislation that fails to acknowledge
cultural ideologies. Where indigenous preferences have been recognised they have been
typified in modernization theories as traditional or customary, relevant to the past but not to
contemporary contexts (Royal, 2002).

An example of the effects of urbanisation include the alienation of many MU o r i from
their haand kUi aggawaewae, affecting kinship 1i
supportive environment for development (Loomis, 2000) . The connections th

youth would have had with their extedresutinginwhUn a
a loss of potential support networks.

Crown policies served t o remove MUor i fr
nati onhood and governance, and under mi ne MU o
undeni ably effective aglsto Mdntamn icultucabidedlagiesutleat farm st r u
the basis of MOor i soci ety. Essentially, t hos
young people, particularly from disadvantaged backgrounds and those with troubled
histories, to realise their full potential and develop positively (Damon, 2004). The
contemporary legacy of these policies can be found in school performance, youth suicide,
youth employment, almost any measure of health and economic or social disadvantage. An
environment that fails to provide the basics for youth health and wellbeing is an interfering
developmental environment (Clauss-Ehlers, 2004) and is prevalent in Aotearoa amongst
MUori youth (Damon, 2004) .
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An interfering developmental environment (IDE) is one that fails to promote optimal
development (Clauss-Ehlers, 2004). It does not respond to the individual, does not support
mastery and competence, is culturally dystonic,37 creates a barrier in development and is a
result of policies such as colonisation, assimilation, marginalisation, urbanisation and
gl obalisation. | DE6s can be active or pop#thesi ve.
young person simply because it lacks key resources. Conversely, a facilitating
developmental environment (FDE) is one that supports optimal development, mastery and
health, and isculturallysyntonicsswi th the individual ds and coll e
There are a number of factors that contribute to a FDE such as an integrated approach and a

focus on culture and resilience.

MUOori Devel opment Approaches

Cultural institutions and ideologies are a vital resource for indigenous efforts to
conceptualise and secure their own self-determined development (M.H. Durie, 1998; Loomis,
2000). Indigenous practices can be relevant to contemporary development and indigenous
philosophies can lead to sustainable alternatives to modern models of development. An
exploration of MUori devel opment approaches wil
and useful for a MUori youth devel opment appr o:

Along with cultural revitalisationi ni t i ati ves that have occurre
has focused on reassessing dominant approaches
epistemology, and pufosui rmg MIUpment apiemae laqpmis,
20000 . MUori academics (for exampR. WalkBplPd)insist1 99 7 ;
thatself-det er mi ned devel opment by and for MUori rec
renewed appreciati onSomd (Mk.Dure U998 Royal, 1998 wiliams,
2000; Mead, 2003; L.T Smith, 1999; G.H Smith, 1997; R. Walker, 1996) suggest utilising key
cul tur al constructs that wunderpin MUori ideol o
constructs containédsior MlDopi wahleand wWalkat aak @
provided essenti al components of -bdibgo(foriexamped e | s
M.H. Durie, 2003; Pere, 1988).

In 2004, for instance, Te Puni Kokiri ( Mi n i s t ariDeveldpmektldeveloped the

MUo r i Potent-iaalpudpprcogpmoh i cy approaciAPKb20@Bed on
The aim of the approach was to better position
knowledge, s ki I Il s and | eadership capability to supfg
Centr al to the approach is that MU o rbeingdor e t he

37 Dystonic refers to insensitivity/unresponsive/indifference

38 Syntonic refers to normal response
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t hemsel ves, their whUnau and their command i t i es

aspirations to make choices for themselves. The approach is intended to realise potential

and remedy deficitby f ocusing on three principles: MUo r
and MUori capability.
The principle of potentialrecogni ses t hat MUori are a diver :

cultural value system and aspirations. It supports a strengths based approach in order to
develop and facilitate opportunities and maximise potential. The cultural distinctiveness
principle identifi es t he positive contribution of the M
culture to the identity, wellbeing and enrichment of New Zealand society. The capability
principle affirms initiative, aspiration sand t

and to bring about change in their life circumstances and their environments (ibid).

The framework also identifies three key er
achieving improved quality of life and rmal i si
rawa. MUt auranga is the acquisition, protectic

and contemporary knowledge, skills and talents to develop confidence, identity, innovation
and creativity. Whakamana refers to strengthening leadership and decision-making and
relies on the capability and opportunity for M
make positive choices and decisions for themselves and the collective. Rawa is the access,
development and use of necessary cultural, social, intellectual, physical and financial
resources to meet basic needs, as well as to improve their quality of life (ibid). While based

on MUor i construct s, this framework is generic
an example of a model of development based on MUor i construct s,
relevance to MUori youth.

More recently, the Hui Taumata 2005 (MU o economic summit) identified that a
strong MUor i cul tural baset wame anf ars sMWo riin y anp
been a few ad hoc MUori youth specific project:
the initiative. Te Huarahiote Orament ori ng pr oj ect (NgUt okowar u
and Whaiate hauora o n 0D4-Fachgsedrch broject (Walsh-Tapiata et al.,

2006) are two examples. The rangatahi development package E Tipu e Rea (Keelan, 2002)
was developed to help implement the principles of the national youth development strategy

within a MUori context for MUori youth.
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MUOor i Youth Devel opment Approaches: E Tipu

In response to the creation of the Youth Development Strategy Aotearoa and a need
to deliver similar outcomes for MUor i 39ytlmeuth S
Rangatahi Development Package 1 i nc |l udi nfpu e Read & &E a mewor k, was
(MoYA, 2002). E Tipu e Rea takes the YDSA as its point of reference and then applies the
main principles to a MUde inainains dttemptto addfessebota n, 2 O
yout h devel opment and MUor i devel opment aspir
encourage the active participation of MUOor i y
their awareness of their individual potential, develop their capabilities to cope with

challenges, and promote their resilience by emphasising factors such as a cultural identity

and a sense of bel onging (ibid). I n terms of I‘
capacity of MO orreil yy mwmntdh ftud | gctpartici pate in al
and promote practices that facilitate and sup

development. The core elements considered are: leadership, positive well-being,
participation, community d e vel op ment and Te Ao MUori. The k
whUnau, community and s c h oiothe educalionsystem akdesgcials t a k e |
/ youth workers are identified as important.

It included an activity kit for organisations working with MU o r i youth which
useful for non-MU o r i organisations B8 e gearspegtives. tloweverc or p o |
many organisations did not have the capacity to implement the package effectively. This was

due in part to a lack of funding, inadequate human resource and a lack of cultural

competencies. The significant flaw witht he appr oach, at |l east in re
that it is primarily underpinned by the concepts of the YDSA whicharenotMUor i speci fi c
Recently, there has been an increase in i nterest i n MUor i S

programmes and practices that employ appropriate cultural constructs and are more

meaningful to MUori, such as the MUor(it hPeo tMlhotrii:
Health Strategy). There is a need for a similarappr oach t o MUor i yout h
based on MUor i C 0 n s twedstemtyaith demetbpniemt thepny.me d by

Section Two: Youth Development

Youth are in the transition period from school, home, family and dependence to work,
flatting, friends and independence. They test societal values and norms. During this time
there is the potential to strengthen the capabilities that will help youth to make informed

decisions, manage challenge and adversity and establish health-enhancing lifelong

39MUor i component of the stategynstream youth suicide
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behaviours. These will help youth reach their full potential and develop positively (AHRG,
2004).

Other than the obvious physical change during youth development, thinking skills
improve, moral reasoning becomes more sophisticated and understanding of human
motivation deepens40 (Drewery & Bird, 2004; McLaren 2002). All of these capabilities support
young peopleds evol ving cap aes.iTheyincreased eapagity to
think enables young people to develop innovative solutions to their own problems and those
of other people and enables development of visions for new approaches (McLaren, 2002). It
also helps in forming a sense of identity as they develop.

Success for youth does not happen just by chance or by others influence alone (ibid).
Youth are not passive; they can determine their future success. They have the capacity to

determine their friends, their attitude towards education and work, who they are, how they act

i nfl

and where they want to go in life. Youth fimake i mportant choices

educatainléity to enter the | abour forceé

2002:21). Viewing youth as submissive individuals limits their agency. Valuing their
perspective enables them to participate in and contribute to planning and decision making
processes (Ormond, 2004; Smith et al., 2002). Youth development is about supporting the
young person to make informed decisions, to realise their full potential and to develop

positively.

|l ssues for MUori Youth

Western youth development theory is relatively new and has evolved mostly from the
disciplines of child psychology and social work. Youthhood is a distinguishable
developmental period. Theories have begun to acknowledge diversity within the youth
population, the unique experiences and realities of indigenous groupings and the role of
culture in development. MUor i yout h have
them from other youth and therefore require a dedicated approach.

Youth have inherent potential (Benson, 1997) however they are also constrained by
many challenges (Kalil, 2003; Klein et al., 2006; Masten, 2006; Biasiny-Tule, 2006). These
challenges are the individual and environmental factors that act as barriers to achieving
optimal potential and development. These factors render the young person vulnerable to

challenges and unfavourable outcomes (Kaplan, 1999; Ungar, 2005). For some MU 0 r i

40 Abstract reasoning and the ability to work through hypothetical situations aid success in other tasks such as
relating well (interacting effectively) with others, achieving at school and work success, learning self-regulation or
the ability to discipline oneself to achieve goals at school and outside, developing decision making skills and a

personal set of values or morals.
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a lack of recognition of certain U h u a t & argeavironment that is not culturally conducive is
a barrier to them achieving their full potential. There are many environmental factors that
have been identified for MUo r i  whichuntakes them mor e 6 v u*l tham theironbne 6

MUor i c¢ouNaYArR@a)rts (

MUOori academrtsthat MUori youth need to d
capacities (Keelan, 2001; MoYA, 2002; Tipene-Clarke, 2005; Walsh-Tapiata, 2002). They
should be groundedinaMUo r i c u | engage positively ;1 8,0 o coimmunities as well

as the community at large. Maori youth need to be able to withstand criticism from their own
and PUkehU society and de-lrkew20a5h Thé teveleping efct i v e
these capacities is primarily an individual responsibility which canbes uppor t ed by wh
friends, mentors as well as hapl, i wi and MUo
well being of MOor i youth is a val ufatbré @HR&Ss s e t
2004; MoH, 2002a, 2002b; MoYA, 2002; McLaren, 2002).

Ageism is another barrier to youth development (Biasiny-Tule, 2006). Age and
experience (not necessarily wisdom or knowledge) are often valued over youth and vitality.
For MUor i yout h, agei s m the shsgvance of tikandaaexaceybatedi g ni f
by colonial attitudes, have stifled the voice o f MUOor i yout h. There is a
youth are to be fiseen b u 51). Haowever, hyeuthrcdno proyidele a d
innovative approaches and solutions to social problems and should be valued for their
contribution to the wider collective and included in decision making processes. Additional
barriers for MUor i ysetaleadning insttutians, econormiaturties,danda ¢ ¢ e
a lack of role models (M.H. Durie, 1998).

Youthhood is seen as a window of opportunity when many capacities are open to
positive change and development. Providing young people with the knowledge, support and
resources to develop capacities is critical for positive development (MoH, 2002b; MoYA,
2002). Youth development requires new approaches and attitudes, innovation and creativity.
Research on youth development in New Zealand is limited particularly forMUor i . | nt er na
youth development theories have begun to address the significance of culture.

41 6Vul nerable youthoé are those that are |l acking strengt hce
Report asserts t h a't MUor i are more |likely to be experithatmay ng mul
cluster such as poverty, high unemployment, low educational attainment, family problems such as violence and
abuse, institutional factors such as involvement in the justice system and disengagement from the education
system, higher rates of mental disorders, particularly disorders relating to impulsivity such as conduct disorder

and alcohol and substance use disorders.
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Positive Youth Development

During the past decade, a strengths-based approach to youth development has
introduced a more affirmative vision of young people as assets rather than as problems for
society (Damon, 2004; MoYA, 2002; Smith et al., 2001). This approach is fa refusal to the
traditional view of youth as being a more complicated social category or set of problems to
be solvedd (Smith et al., 2002: 6). Instead, the approach begins with a vision of a fully able
young person eager to explore the world, gain competence and confidence, and acquire the

capacity to contribute positively to the world.

Positive youth development was formally endorsed within New Zealand in the YDSA
(2002). This strategy emphasises that young people require supports to develop capacities
that promote resilience and create good outcomes (McLaren, 2002). It purports to align with
indigenous approaches to youth development by: valuing the unigue role of the young
person; taking an integrated approach to development; acknowledging a holistic view of
health, and privileging cultural preferences (MoYA, 2002). However, the strategy is not based
on MUor | principles. &stienay nheory ddentife the gpgmifecancesof i n r
culture as a key foundation for youth development.

Resilience

Resilience involves the development of capacities that involve overcoming

challenges. It also includes developing positively as a result of challenge (Benson, 1997;
Clauss-Ehlers, 2004; Kalil, 2003; Klein et al., 2006; Luthar, 2003; Masten, 2006; Ungar,
2005). Resilience is the ability to thrive, mature, and increase capacities. It includes the
capacity to navigate and negotiate for resources (physical, social and cultural) that sustain
well-being (pers. comm. Michael Ungar, November 13, 2008). Resilience is significant in that
it will help young people and their communities to respond to future problems and will better
equip them to cope with life circumstances (Clauss-Ehlers, 2004). There are numerous
theoretical approaches to resilience. This thesis adopts the socio-cultural approach which
examines youth in their day to day lives.

The socio-cultural approach examines the young person, their family and community
and social, cultural, physical, political and economic influences. It considers the young
per sonds capacity as well Kay fattdrethateaffecti resibencene nt a |
include;good cognitive functioning, self regulatiorl
capabilities, a positive outlook on life, appealing qualities and positive relationships
(Garmezy, 1991). These have been variously referred to as: health enhancing behaviours
(AHRG, 2004; Stevenson, 2001), strength building (McLaren, 2002; MoH, 2002b; MoYA,
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2002), self-efficacy42 (Bennett, 2001), achievement motivation (McLaren, 2002),
developmental assets (Benson, 1997), resourcing (Klein et al., 2006) and protective factors
(Kalil, 2003; Klein et al., 2006; Masten, 2006). Resilience presumes that youth have
potential. The ideal is to maximise potential and minimise the negative impacts of any
challenges.

Recent research has investigated resilience under normative conditions (Clauss-
Ehlers, 2004; Lalonde, 2006; Masten, 2006; Wright & Masten, 2005; Ungar, 2008) seeking to
determine whether resilience capacities are relevant to youth facing risk, as well as the
general youth population (Goldstein & Brooks, 2005; Masten, 2001). The level of challenge
that youth experience is varied. Some are extreme (where armed conflict occurs), some are
historically based (where colonisation has impacted negatively on indigenous populations)
and others are in response to social and technological change (where, for example
advancements in information technology have led to the growth of social networking). In
reality, no young person is immune from challengesi n t o d a yfdr some&@mrhudities
these challenges, despite their extremely detrimental effects, become normalised.

Resilience also includes challenges (many enjoyable and welcome) such as driving a
car successfully (Masten, 2001). Most young people eagerly seek such opportunities to
challenge themselves and learn. A resilient approach can be developed by young people,
their families and communities that will enable them to deal more effectively with challenge.
This approach can help with developing clear and realistic goals, solving problems, relating
comfortably with others, and treating oneself and others with respect (Damon, 2004;
Goldstein & Brooks, 2005; Masten, 2001). Furthermore, the cultural context also needs to be

taken into account.

Cultural Resilience

Resilience research to date has focused predominantly on European samples,
particularly psychosocial processes. Little attention has centred on the significance of
biological, cultural or collective capacities (Clauss-Ehlers, 2004; Lalonde, 2006; Masten,
2006; Ungar, 2008). Culture incorporates cultural values, beliefs, qualities, skills, norms,
supports, language, customs and behaviours. It is handed down between generations and
provides young people and their communities with the resources for being resilience
(Clauss-Ehlers, 2004). Cultural perspectives are increasingly acknowledged as being

significant to development. Culture, for example, influences the meaning attributed to and the

42 Self-efficacy relates to the optimism the individual has about their ability to deal with situations that will
potentially place demands upon their coping resources; people high in self-efficacy are generally more motivated,

challenge themselves more often and recover better from setbacks.
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utilisation of resources. Where culture is affirmed in the environment, cultural resources are
effective. The greatest dangers to young people are posed by threats that damage, disable
or prevent youth from utilising those resources.

Recent studies support the significance of culture to resilience and the positive
development of youth (Belgrave et al, 2000; Clauss-Ehlers, 2004; Spencer & Dupree, 1996;
Ungar, 2008). Spencer and Dupree (1996) incorporated culture and diversity into their
research. They concluded that ecology and culture have an impact on how young people
adjust to the environment; cultural values and practices have an impact on social interactions
and development. This model set the precedent for most research with youth in their cultural
contexts.

The proposition that cultural values can provide young people with resources for their
development flies in the face of predominantly secular social-science traditions. The surest
way for values to shape a young personoés
adopting those beliefs as a central part of his or her personal identity. A young person's

moral identity determines not merely what the person considers to be the right course of

behe

action but also why the person would decide that they must take this course,i As peopl e s

a value or a way of life as essential to their identity, they feel that they ought to act
accordingly" (Nisan, 1996; 83 as cited in Damon, 2004).

Belgrave and associates (2000) conducted a study on the effectiveness of a cultural
and gender specific intervention program designed to increase resiliency among African
American preadolescent females. Results indicated that after participating in the intervention,
participants scored significantly higher on African values, ethnic identity and physical
appearance self-concept than those who did not engage. The researchers concluded that
this intervention was responsive to the group as it promoted cultural values among their
ethnic and gender identities.

Clauss-Ehlers (2004) investigated a culturally-focused resilient adaptation (CRA)
model that explores how culture and diversity relates to resilience. He posited that cultural
values enhance resilience since they build support and protective processes into young
people and their communities. Therefore, resilience is dependent on the context which is
socially and culturally defined. Furthermore, resilience is culturally appropriate and
meaningful to the communities and contexts in which it occurs (Clauss-Ehlers, 2004;
Lalonde, 2006; Masten, 2006).

Cultures also need to be resilient; able to endure change and still remain relevant to
contemporary times (Lalonde, 2006). The process of developing a strong cultural base not
only promotes the resilience of the culture itself, but also acts to support young persons in

their efforts to be resilient. There has been little research conducted in New Zealand with
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MUoOr i youth that focuses on values. Research

explores values.

Conclusion

MUo r i youth today face the challenge of de\
potential. This chapter has explored ther el evance of MUor i devel opmi
devel opment theory to MUori yout h. The broad
participation i n t e ao MUor i an d littlew ispeaific soc

acknowledgement of youth priorities. Recent youth development theory promotes building
resilience so youth can develop positively and realise potential. Central to this approach is
the idea that resilience must be understood within the contexts and communities in which it
occurs. Therefore, as culture is inherent in the environment in which young people live, it
should be adequately acknowledged in youth development discourse. Furthermore, culture
should also be acknowledged in research methodologies with youth.
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Chapter Four: Methodology

Theory: A MUori YoutanchApproach to

Introduction

Thisresearchpr oj ect i nvestigated the views of MUo
their aspirations. Research approaches regardi
simultaneous connection to two distinct bod i e s of research; researc
research with youth. Previousre sear ch of MUori youth has been c

for cultural preferences and has treated youth as problems to be solved (McLaren, 2002;
MoH, 2002b; MoYA, 2002; L. T. Smith et al., 2002). This supported a deficit approach to
MUori youth research.
In this study, it was therefore important that the methodology created a safe space for
the participants (Bishop, 1996a; Harvey, 2002; L. T. Smith et al., 2002; Ormond, 2004; Tait,
1995; Tipene-Cl ar k , 2005) that enabled the MUori yout
in their own unique way. The research was conducted in a manner that reflected and
affirmed the participant s(BishdgU1996a; Jabnke & Talaga, a n d
2003; Pihama, 1993; L.T. Smith, 1999; G.H. Smith, 1997; Te Awekotuku, 1991; H. Walker,
1995; Walsh-Tapiata, 1998) and privileged their unique youth voice and practices (Borell,
2005; Keelan, 2001; McLaren, 2002; MoYA, 2002; Ormond, 2004; Tipene-Clark, 2005;
Webster et al., 2006). It also took into account the diversity in youth and cultural expression.
I't aimed to foster the innovative contribution:

and those of society at large.

Research with MUor.i

Resear ch wouthitomeslunderithe widerresearchagendas of MUor i
indigenous peoples. Indigenous struggle to maintain control over research emphasises that
research needs to be initiated and controlled by indigenous peoples, conducted according to
their cultural practices and seen as beneficial (L.T. Smith, 1999). Research approaches have
been established in Aotearoa that take into ac
1998) . MUor i cul tur al preferences, practices
practice and organisation of these research approaches (Bishop, 1996a; Jahnke & Taiapa,
2003; Pihama, 1993; G.H. Smith, 1997; L. T. Smith, 1999; Te Awekotuku, 1991; H. Walker,
1995; Walsh-Tapiata, 1998).
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Kaupapa®mlBerione of the first apMdhchesi Itveapeci f i
developed as an indigenous approach to challenge the hegemony of the dominant discourse
of western research and to reclaim space for tikanga in the research paradigm (L.T. Smith,
1999). Kaupapa MUori is grounded in althdgri wo
approach to research. It addresses notions of critique (of PUkehU constructions) resistance,
struggl e, emanci pation and the i mporta@Grame of
2001; Jahnke & Taiapa, 2003; G.H. Smith, 1997; L.T. Smith, 1999). Although oriented
towards benefiting the participants and their agendas, it also has a strong political element
that challenges dominant ideologies.

Ot her MUoriappesaahes have developed which
experiences as the focus of the research and acknowledgest he di verse realit
(Bishop, 1996a; Cram, 1997; Jahnke & Taiapa, 2003; Pihama 1993; L. T. Smith, 1999; Te
Awekotuku, 1991; H. Walker, 1995; Walsh-Tapi at a, 1-&/réd resealiUiofocused
on producing quality benefits to the participants. This may include non-MU o r i research
they are deemed to be the most appropriate per

preferred if neither the researchers nor the participants are fluent. Nevertheless, the agenda

and process of MUor i centred research still

distinctively MUOori way of organising knowl edg:é
A MUor i ap pr o aatdressesothe resesrehassue At hand from a uniquely

MUoO r i perspective. It uses a wide range of m

(Jahnke & Taiapa, 2003) and focuses on whether an approach is culturally appropriate and
meaningful and can produce useful outcomes for the participants involved. Research of
youth has also undergone a similar change in focus to concentrate on the relevance,

meaning and benefits of the research to participants.

Research with Youth

A major factor in youth research in Aotearoa New Zealand has been the recent shift
in the way young people are viewed. Previously, they were regarded as a problem to be
solved. The lack of quality resear-MBomwitag&iloa
have often defined the concerns which society deems to be importantt o young MUor i
(Keelan, 2001; Ormond, 2004; L. T. Smith et al., 2002; Walsh-Tapiata et al., 2004; Webster
et al., 2004). In the last decade, society has begun valuing young people as active

participants and contributors in creating a healthier world (McLaren, 2002; MoH, 2002b;

43 According to Tuakana Nepe (1991) , Kcernives arpna disfihCliver cultural epistemological and
metaphysical foundations. Dr. Linda Tuhiwai Smith states that the concept of kaupapa implies a way of framing

and structuring how we think about those ideas and practices.
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MoYA, 2002). The unique perspective they offer to social issues is now being recognised.
This shift in focus from a deficit approach to an affirmative approach has thus led to
increased interest in young people, particularly in their transition from childhood to adulthood.

There is a need now to gather better information about factors affecting young MU o r i
peopleds health and positive development to ef
faced by them. Young people require specific research methodologies that set out to
privilege youth voice and provide opportunities for participation and development through
design, methodology and organisation (AHRG, 2004; McLaren, 2002; MoYA, 2002).
Essentially, when seeking the views of young people, research needs to give consideration
to; understanding their experience and realities, celebrating diversity, an affirmative
approach, setting achievable goals, your own positioning as a researcher and relationship
building (Tipene-Clark, 2005).

MOor i y 0 u didatedhthatvGByou want to interact and influence them, first you
need to understand themod (Tipene-Clarke, 2005: 37). Understanding youth involves
becoming familiar with a variety of mediums that youth employ to express themselves and
their feelings, emotions, values, aspirations, goals and preferences in order to engage them

in the research process. Music,44 fashion,45 and culture are just some of these mediums. For

MOor i youth this could include kapahaka, MU o
messagi ng in te reo MUori. A research approach
diversity, MUor i cth practices and mederp challengeis. dRacent sfudies

have achieved this through collaborative research that investigates the experiences and
stories of AHRG,MQO4; Bdial,r2005; Harvey, 2002; Keelan, 2001; Ormond,
2004; Smith et al., 2002; Walsh-Tapiata et al., 2004; Webster et al., 2006).

The approach used in this researchpl aces MUori youth at the f
Their unique youth expression and cultural practices are reflected in each step of the

research process.

Tikanga: Methodology

Methodology is a process of enquiry (Crotty, 1998). It occurs within a cultural
worldview and therefore reflects cultural preferences. Affirming the cultural preferences of the
participants (being MUor i ) i n methodology & s steategy for selecting research
topics (kaupapa) t hat can facilitate a positi:’
informs and shapes the actual method(s) or tools used to produce and analyse data so that

the kaupapa of the research is reflected and reinforced throughout. The research

44 For example hip hop.

45 For example Emo
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met hodol ogy i s an i mportant t ool when conduc
determines the level of engagement and quality of the data gathered (Harvey, 2002; Keelan,
2001; L. T. Smith et al., 2002; Ormond, 2004; Tipene-Clarke, 2005; Walsh-Tapiata, 1998;
Walsh-Tapiata et al., 2004; Webster et al., 2004).

The methodology used in this thesis is tikanga which reflects the cultural practices of
the participants. Tikanga formed the basis for all aspects of the project - being applied as a
set of guiding values. These values are more than mere ethical issues; tikanga are cultural
values and are the foundati on o fikama asUherefore wor | ©
critical when conducting culturally appropriate researchwi t h  MUo r i and have b
detailed by many MUor Fiona @ane (A993),hAeohia Duseu(t9B8), a s
Graham Smith (1990), Linda Smith (1999), Ngahuia Te Awekotuku (1991), and Wheturangi
Walsh-Tapiata (1998). As they are dependent on the participants and the context in which
they are practiced, youth preferences also had a huge influence on the tikanga that were
employed. Tikanga relevant to youth were used in this research project.

Tikanga relevant to youth informed the whole research process: the topic (tikanga
and youth development), the methodology (tikanga), the method (hui), the recruitment of
participants (whakawhanaungatanga), the ethical considerations and the analysis of the data
(providing the foundation of a theoretical framework). The incorporation of tikanga meant that
the MUori youth that partici patuagkofieritage (tarbol e t o
MUori) and practice their own cultural values
culturally affirmative environment. The methodology also addressed issues of youth
expression, privileging youth voice and exercising agency. This element of empowerment is
similar to the western notion of action research where the focus of the research is on social

change for those the research is about (Munford & Sanders, 2003).

Incorporating Action Research Theory

A MUor | yout h appariamsch ot oe ntheasnecaer cMiJ o r i cC ommi
their youth but also to enable MUori youth to
deci sions that affect them and &MOpotii devel bpmw
sense of a participant-driven focus is similar to action research (Bishop, 1996a; M.H. Durie,
1998; Jahnke & Taiapa, 2003; Royal, 1998; G. Smith, 1997; L.T. Smith et al., 2002). Action
research is an applied approach that treats knowledge as power and abolishes the line
between research and social action. It emphasises that research should do more than just
understand the world; it should help change it for the better (Neuman, 1997; Munford &
Sander s, 2003) . It stresses that research shou
through a creative synthesis of the different understandings and experiences of those who
take parto (Rice & Ezzy, 1999:173).
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Action research is also anchored in the tradition of critical theory that recognises that
the researcher is overtly political and influences the data collection and analysis process
(Munford & Sanders, 2003: 263). The researcher facilitates the process but does not lead it.
The idea is to create a bottom-up solution to the issue at hand in partnership with the group
or community interested. It involves group decision-making processes in which groups of
people, in this case the MU o r i , wookuogether to bring about change and improve their
situati on. I n this sense, it val ues the u
youth, achieves their desired outcomes and gives a sense of ownership over the research
critical to MUor i and yout (Bishope ¥986a;rHartey, 2002 Uahrkd &
Taiapa, 2003; Keelan, 2001; Ormond, 2004; L.T. Smith, 1999; L. T. Smith et al., 2002; Tait,
1995; Tipene-Clarke, 2005; Walsh-Tapiata, 1998; Walsh-Tapiata et al., 2004; Webster et al.,
2004).

Hui: Method

HuiisaMUor i process of meeting (Sal mond,
this research. It is an important cultural practice that provides a semi-structured process for
the discussion of a common issue or take as determined by the group (Bishop, 1996b;
Harvey, 2002; L. T. Smith, 1999; Tait, 1995). The hui involves guidelines of engagement,
mediation and conflict resolution where the flow of talk is circuitous. Opinions may vary, but
the seeking of a collaborative story and arriving at a jointly constructed meaning is central.
Hui is a culturally safe space for all voices to be heard and recognises the tapu and mana of
the participants.

As a process, hui always have a kaupapa. There are also procedures that are
followed no matter what the level of functionality/ formality (Bishop, 1996b; Salmond, 1976).
It opens with a mihimihi to establish a sense of connectedness and karakia at the beginning
and the end to ensure spiritual safety. Generally the first speaker or organiser of the hui will
introduce the kaupapa and establish guidelines for the discussion. Then discussion will take
place. Each person who speaks has the floor and expects no interruptions as every person
will be given time to speak. At the end of the hui the organiser will summarize the discussion
to unite all opinions and make the concluding statements. Kai is then shared and the hui
finally closes with karakia.

This method accommodates tikanga such as kanohi ki te kanohi that invites
participation (Walsh-Tapiata, 1998), manaakitanga that offers protection and kotahitanga
which reinforces the coll ect-Clark 2005 (1t is B eulturalty
appropriate MUori approach for studying
(Bishop, 1996b; Harvey, 2002; Royal, 1992; L. T. Smith, 1999; Tait, 1995). It is also
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appropriate for research with youth as it enables the privileging of MU o r i yout h

heard, which in other situations would be disabled by their subordinate minority social group
position (Ormond, 2004). 1 t enabl ed the participants to
youth practices into the research process to create a safe space and culture®® where they

were able to operate with confidence.

Incorporating Focus Group Method

The focus group is similar to hui in that they are also often used to explore particular
issues and obtain perceptions in a non-threatening environment that fosters empowerment of
the research participants (Bennett, 2001; Harvey, 2002; Smith et al., 2002; Tait, 1995). They
have also become a popular research method with youth and have provided a powerful
technique for gaining an in-depth insight into the opinions, beliefs and values of youth as a
particular segment of the population (Hoppe, Wells, Morrison, Gillmore, & Wilsdon, 1995;
Murray, 2006; O'Kane, 2000). Focus groups generally involve a carefully planned group
discussion that combines the strength of in-depth interviewing and observation of group
context (Baker & Hinton, 1999; Bloor, Frankland, Thomas, & Robson, 2001; Gibbs, 2000;
Kitzinger, 1994; Kitzinger & Barbour, 1999; Krueger, 1995; Morgan & Krueger, 1993; Punch,
2002; Stewart & Shamdasani, 1992; Waldegrave, 1999).

Group discussion seeks to engage all participants as capable, social actors with the
ability to communicate about their experiences and to examine how knowledge develops and
operates within a given context (Harvey, 2002; Hoppe et al., 1995; O'Kane, 2000; L. T. Smith
et al., 2002; Tait, 1995; Tipene-Clarke, 2005). Some advantages of group discussion are the
interaction of participants that can provoke responses that would be otherwise unobtainable.
It encourages open conversation about embarrassing subjects and highlights the
par ti ci pan tpsodtiesalanguiage wmt drames of reference. It encourages a wide
range of communication that youth freely use to express themselves, helps to identify group
norms and provides insight to social processes such as collective youth social behaviour
( 06 K &008)., The focus group method allows relative freedom to freely express, discuss,
respond and direct discussion on issues of concern without any direction, influence or
intimidation of an authoritative figure setting boundaries or providing clues for potential
responses.

Focus groups with youth are efficient as they can have between 6-12 participants at
one time (Hoppe et al., 1995; O'Kane, 2000), however they do not easily tap into the

individual biographies of the participants which are better obtained with individual interviews.

46 Cul ture is wused in this context to refer to how

VOi C

dr aw

t hese

attitudesandvaluest o produce unique MUori youth perspectives.
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Furthermore, there are some important differences between the focus group and the hui
method. In a hui, the kaupapa or process for discussing the take is always outlined first so
that all the participants are well informed and can come to an end point or resolution. In hui
with youth, the facilitator takes on the tuakana role and has the responsibility to create a
6safed environment for all/l present. The safety
intmacy and interaction within the group and stre

and social practices (Ormond, 2004).

Practice: ReseaYowh with MUor i

The Sample Group

Most research wi t h MU o has focyseduan high school aged youth47 (Harvey,
2002; Keelan, 2001; Walsh-Tapiata, et al., 2004, Webster et al., 2004) more specifically,
senior students: Years 11, 12 and 13 aged sixteen to eighteen years old (AHRG, 2004;
Ormond, 2004; L. T. Smith et al., 2002; Tait, 1995; Tipene-Clarke, 2005; Walsh-Tapiata,
1998). This might be because they are considered the healthiest individuals of their age
group, they have already experienced a degree of success and confidence by remaining at
school or they may have a better ability to self-reflect and cause positive change at this age
(AHRG, 2004). For the purposes of this research, youth who were not obviously exhibiting
risk-taking behaviours, were still at school and had leadership roles within their community
and who may slip through supports unnoticed due to their relative success were recruited.
The MUor i youth perspectives presented in this
part i ci pants of this research and are not me a n
l nstead, the aim was to identify the participar
Theresearchi nvol ved 8 MUori vyouth f di6h8yediseoldManaw
in their senior years at secondary school. The number of participants was based on the
suggested number for focus groups of youth of between 5 and 10 (Hoppe et al., 1995;
O'Kane, 2000; Waldegrave, 1999). 5 male and 3 female MU o r i high school st u
the small gender balanced group. Permitting the exception of withdrawals, sickness and non-

attendance, there was a consistent group of about 5 participants for each hui. All the

47 High school aged youth does not necessarily indicate those attending high school but refers to those young
people who have the equivalent age of being in years nine to thirteen inclusive at a New Zealand high school

which is generally between twelve to eighteen years old.
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participants attended the same high school, were familiar with each other*® and had some

common interests such as kapahaka and different sporting ventures.

My Influence in the Research

MUor i researchers have refuted the objecti
avoid bias in western research and acknowledged the subjectivity of their position as
me mber s of their p a rHt Walkerp 2985). sSTide criticalmmatura oftthis (
research also advocates an exploration of my role; my intent, purpose, ability to gain in-depth
information and appropriateness to undertake
Whakawhanaungatanga is a MU oheicanpntradece theneelvash e r e
and acknowledge connections with other parti ci

relate to each other on many different levels and in some circumstances to distance

themselves.
Initially | t hough tl was bsaentiallg Bot am adylpamdivgas iU o r i
i nsider. I saw this as an advantage in being

having common interests and similar preferences and perspectives (Borell, 2001; Keelan,
2001; Ormond, 2004). | was acknowledged as being cool or having street credibility and was
accepted by the participants. However, at times they would refer to me as whaea which
meant that despite my close age, | was not totally an insider, but more a tuakana. | had made
some of the expected transitions to adulthood such as leaving school and home and gaining
full time employment.
Likewise, | saw a similar MU o r i heritage to the young peopl
able to relate culturally. However, different tribal affiliations or status*® could have created
distance between us, although this was not the case. This continual negotiation of access
and acceptance was a constant reminder of the importance of culturally appropriate and
youth relevant processes. Honest and transparent lines of professionalism between the
researcher and the participants and an ongoing social approach are an efficient and effective
means of collecting quality data with MUori

participants who determined my position.

48 Some very well and others only by acquaintance.

49 Al | MUOor i share a similar her i t(ergral inhabitartsein Aosearaaf Withire i ng t &
thisbroad genre of ethnicity there are many affiliations s
paramount status of manawh enua or those with | ocal authority derived

authority based on maintained familial connections to the land).
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He Korowai Rangahau: Research Advisory Group

An informal advisory group consisting of some keypeopl e i nvolved in th
community were consulted throughout the projec
was important that | balanced this with cultural, professional and experiential guidance
(Jahnke & Taiapa, 2003). | sought advice from parents, youth workers, University lecturers,
supervisor s, coll eagues, friends and whUnau d
involvement of these people early in the research project provided a supportive advisory

group for both the researcher and the participants throughout the entire research project.

Whakawhanaungatanga: The Recruitment Process

The recruitment of the participants was based on the tikanga whakawhanaungatanga
by utilising established social networks to assemble a group of participants who were already
connected. Whakawhanaungatanga in research is the process of establishing relationships
by identifying through culturally appropriate ways your linkage, engagement, connectedness
and unspoken commitment to each other (Bishop, 1996b). The participant driven approach
also encouraged the participants to be involved throughout the research process. This
included having the ability to enlist more participants and therefore determine the research
whUnau and create a safe and comfortable envir
purposive meaningful non-random sampling is similar to whakawhanaungatanga and is
considered an effective recruitment method for focus groups, particularly with youth (O'Kane,
2000; Waldegrave, 1999).

Potential participants were identified by connecting to a person who was involved with
| ocal MUOor i youth who suggested a number of po:
criterili. A kapahaka kaiako ident i finahbisigroap, aawhaeh eho o f Y
had connections with | ocal MUor i youth confirr
another whaea used her research connections to further add names. This triangulation by
t hose i nvol ved wi th t he | o c atéd thi Guitability of dhet h C C
participants. | also wanted to thear them in their spaceo and ¢hear it like it iso (Reinharz,
1979: 15-16) so | attended local youth cultural events such as kapahaka practices and
competitions, Ma n u K@r er oosiannid order tMébtablish ando ut h
strengthen my own connection to the | ocal MUor i
connections enabled me to access participants.

While western norms of research support objectivity in the recruitment of participants,
tikanga offered an alternative more culturally appropriate process that was more efficient and
effective. One of the whaea acted as a liaison between the researcher and the potential

participants. She encouraged potential participants who may not have been likely to
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volunteer themselves for the research project. As a cultural leader for the young people in
the community, she advised them of the benefits of participating in the research.

Agroupof 4 MUo r i youth out of this potenti al
the research and agreed to participate. | explained that | needed at least another 4 more
participants for the research and so these youth identified and recruited the remaining 4
participants. There were other potential participants who said they would participate if
needed, however they were busy so preferred not to.

Although all of the participants were over 16 years of age and parental consent was
not required, however some of the participantsd parents
and talked with the researcher and assisted with transport. While having parental
i nvol vement mi ght be perceived as putting
wer e of t e nthatwarded m meullestheir parents and saw it as a cultural obligation
that they knew would be of benefit to them. | also reinforced that the participants could

withdraw whenever they wanted, however, none of them did.

Kei te Hui: Data Collection

The huiwas organised <coll aboratively with
transporters) and held at a location that was a safe space for the participants (Harvey, 2002;
Hoppe et al., 1995; Tipene-Clarke, 2005). The venue was the large outside garage of one of
the partici pamwas famillarotonmostwh thec participants (and the parents
dropping them off). It was a regular gathering point for social, sporting and cultural
occasions. The hui were held at 11am on Saturdays as this day and time was convenient to
all the participants. Each hui lasted for around one and a half hours which was just long
enough to be able to explore issues in depth before participants would begin to lose focus.

The first hui was videotaped, but the rest were only audio taped. Although it may be
preferred to have consistent data collection equipment (Royal, 1992), this was not always
possible. The presence of a video recorder significantly impeded participation. The
participants literally put their chairs in a semi-circle facing the camera but then became shy
and discussion was hesitant and restrained. A dictaphone was then used for the rest of the

hui as it provided less intrusion on the discussion.

Each hui began with karakia which was shared amongst the research wh U n &ar .

the first hui we also had a mihi whakatau or formal greeting. This allowed for
whakawhanaungatanga amongst the research

and a mutually beneficial, collaborative working relationship (Bishop, 1996b). This was
followed with kai to acknowledge the time and effort the participants had committed to the

research project as well as creating time and space to initiate general talk.

61

poo

and

pres

t he

wh Un a



In introducing the project, participants were asked to attend four hui of about one and
a half hours in length where they would discuss what was important to them, their values,
aspirations and tikanga. This initial explanation included the information sheet,® the
participant consent form,>*  the confidentiality agreement52 and the participant
questionnaire.53 During this time participants also had the opportunity to ask questions and
establish group rules.

At the beginning of each hui, a quick revision of the previous discussion occurred as
there were a couple of weeks in between the hui and the participants sometimes needed
reminding. The next topic would then be introduced as the basis for discussion. Focus group
literature states that it is the facilitatords
out reserved participants, quietening down boisterous ones and keeping the conversation
flowing and focused on the research topic (Morgan & Krueger, 1998). There were times
when | had to initiate discussion by prompting either by; asking previously prepared open
ended questions or providing further explanation or a personal example (Hoppe et al., 1995).
The personal examples also helped to strengthen a connection within  t he r esear ch
(Tipene-Clarke, 2005) and again could be seen as an example of the tuakana (researcher)
setting an example to the teina (participants) (Harvey, 2002).

NgU PatapUtai: The Questions

Open-ended questions were used as a guide to initiate discussion for each hui.
These questions were developed collaboratively by the researcher and the research advisory
group. Literature on similar youth interviews and focus groups with youth conducted
internationally and nationally54 were reviewed and their experiences were considered. It
became clear that the questions needed to be: broad rather than concentrate on a few
specific issues, focus on protective factors and resiliency and have real-life examples
(AHRG, 2004; Tipene-Clark, 2005). The questions were based on the take of each hui: the
first being values, the second aspirations, the third tikanga, and lastly a reflection on
strategies for realising potential. For example the first hui on values had questions such as:

what are values? What are the most important values to you’?55

50 Appendix 2
51 Appendix 3
52 Appendix 4
53 Appendix 5
54 Such as the Adolescent Health Research Group 2004 findings
55 Appendix 6
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The participants were also given a brief questionnaire to obtain basic background
information such as contact details, tr i b a | affiliation and ability
tikanga56and provide a snapshot of the groupds atti
time. The quantitative information obtained from the questionnaire was used to support the
qualitative information gathered during the hui.

Mahi Whakawhanaungatanga: Team-building

Trust and acceptance are important when working with young people. If they do not
trust you then they will keep you at a distance, denying entry into their world. For data to be
authentic and accurate the researcher and participants must mutually respect each other. |
gainedt hei r approval by embracing their MUOor i c
research. | also maintained trust by keeping what was discussed in the hui confidential and |
did not speak to the parents or community about it. | respected their viewpoints and did not
control or dominate the conversation. | knew | was accepted when they kept their
commitment to turn up at the appointed time and they participated in the hui and keenly
inquired and helped to organise the next hui.

| also learnt what Morgan (1997: 53) meant when he wrote, i t 6 s your group |
your focusa | learnt that it was the young people that controlled the focus group and | was
constantly adjusting my research agenda to suit their needs. They gave me permission to
access their world, experience and knowledge but only as a visitor. | was able to share in
their conversations but they still engaged with me as an adult. Our mutual trust and
acceptance meant that | could sit with them, share their food, listen to theirk @r er o, shar e
own experiences and enjoy their company in leisure activities.

At the end of each hui the participants were given the opportunity to choose an
activity such as mini golf, movies, a game of frisbee and go cart racing. These activities were
part of the whakawhanaungatanga process of getting to know each other outside of the
researchand to build whUnau relationships. This ti
observation for the researcher and proved important as many cr i t i ¢ al ideas to
development were confirmed during these informal activities and discussions. They were
also an expression of reciprocity; a way of giving back to the participants to show the
importance and value of their contribution.

The participants were very wary of the cost of the activities for the researcher and
regularly organised to pay for themselves which showed their commitment to the project.

Although [ felt that the youth may not be so keen to socialise with me (partly as an outsider),

56 Appendix 5
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they were very eager to undertake these activities as they emphasised that there was a lack

of organised activities for youth in their local community.

Data Analysis

After each hui | wrote field notes which included my first impressions of the hui, the
discussion and the participants. It was important to record these while they were still fresh in
my mind and without critical analysis (Hoppe et al., 1995). | felt that these reflections enabled
me to get to know each youth individually and the group as a whole. My research journal
became important in the writing up process of the research and was a constant reminder of
the purpose of the research.

The discussions of the hui were transcribed, coded and analysed. Due to the
gualitative nature of the research and the relatively small amount of data collected, this was
completed manually. Thematic analysis was used to identify and describe broad themes of
importance to the participants (Patton, 1990). The themes were reinforced when there were
multiple references by a number of participants. Although the participants were articulate, |
had to search for the underlying theme of their responses. Two categories were identified
from the analysis: ti kanga and Uhuatanga.
highlighted the most i mportant aspects of

The findings of this project are not
number and profiles of the participants did not allow for generalisations, rather it provided a

Eac
MUor i
a par

positive example from a relatively succwitssf ul

larger cohorts would need to be undertaken in order to make such generalisations.

Ethical Considerations

There are common ethical considerations for research. These include informed
consent, voluntary participation, the prevention of harm, the preservation of confidentiality
and anonymity, the avoidance of deceit and the open, honest and faithful analysing and

reporting of data (Davidson & Tolich, 2003; Sociological Association of New Zealand, 2006).

However, there are also more specific implications for research wi t h  yout h, Wi

with groups. The ethical considerations in this research needed to ensure that the power and
control of the research was located with the participants, their social and cultural norms were

reflected in the research process and their voices expressed and heard.

Et hics for Research with MUor i
AMUoTr i appr oac temdands anm is-deptta undetstanding and practice of

ti kanga and a willingness to abide by thi
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research (Jahnke & Taiapa, 2003; Te Awekotuku, 1991; H. Walker, 1995; Walsh-Tapiata,
1998). The principle of tino rangatiratanga located the focus of the research with the
participants who had control over and were involved during the entire research process
(Jahnke & Taiapa, 2003). It is now widely accepted (and expected) that research must
benefit those who are being researched and the knowledge gained must be demonstrated to
be of value to them.

Aroha ki te tangata ensured that the best interests of the participants and their
community were taken into account (Walsh-Tapiata, 1998). Although parental consent was
not necessary, wh Unau support \Whisswassimportamt ans meaqt lihat.there
was for example support with travel and input from siblings and parents.

Kanohi kitea implies familiarity between the researcher and the community being
researched (ibid). It meant that | had to make myself known to the research participants and
their community. This involvement maintained accountability between myself and the
community. Furthermore, the participants also chose to have their general involvement in the
research be known to the community and chose not to adopt a pseudonym or be
anonymous.

Manaakitanga provided for the holistic wellbeing of the participants (Harvey, 2002).
Karakia ensured the spiritual safety of the participants during the research process. Kai was
provided for the participants and the research
hui activities were also a means to give back to the participants and to address their social
wellbeing. Their emotional wellbeing was protected when it was decided that although the
participants agreed to reveal their identities, they did not want their individual contributions to
be differentiated, but presented as a collective. This meant that the participants are named in
the acknowledgements but the quotes from their discussions are not distinguished at all by

names, pseudonyms or otherwise.

Te reo MUori was also part of the privilegi
documentation was provided in both MUori and E
opportunity to use both MUor i and Emiagthatlsvas dur i |
conversant in both te reo MUori and English in

Ethics for Research with Youth and Groups

Traditional literature on interviewing young people in a group setting includes ethical
considerations mostly to do with the implications of power relations, age and gender
differences (Hoppe et al., 1995; O'Kane, 2000; Waldegrave, 1999). However, the cultural
implications of tikanga may suggest otherwise. For example, restricting the age group could
have prevented the older participants from dominating the discussion or intimidating the

younger participants (O'Kane, 2000). However, the tuakana/ teina concept ensured
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successful interaction between the younger and older participants. It is also recommended

that boys and girls be separated at times as they have very different communication styles

and may be distracted if interested in the opposite gender (ibid). Conve r s el vy, te ao
depends upon a balance between male and female forms of knowing and interacting
(Mikaere, 2003). Therefore, an even representation of males and females in the research
whUnau was proposed.

Group dynamics are complex and complicated and can be hard to manage (O'Kane,

2000) . Titiro, vemeghasisead dhe gnpgrtande @i effective communication
(Walsh-Tapiata, 1998). It enabled equal opportunities for participation and helped create an
at mosphere in which a young peamswauéd This wasce co
supported with the establishment of positive gt

Mana tangata or kaua e takahia te mana o te tangata (Walsh-Tapiata, 1998)
acknowledges and respects each peenbancenest tuni g u
ensured that | did not try to be like the youth participants as this could undermine the unique
perspectives that they brought to the research and could result in a lack of engagement.

Ki a t ingamt being aware of potentially awkward or uncomfortable situations as
well as being prepared for the unexpected (Walsh-Tapiata, 1998). As the facilitator it was
critical that | was aware of all the different influences that impacted on the group. Kaua e
mU h a(lid) cautioned that youth are very quick to recognise if a person is not genuinely
interested in their perspective or opinions and therefore may not participate or share their
knowledge. The process of acknowledging that youth have rights that can be exercised and
valued opinions gave the research 6 r eal nes s 6. It provided them
permission to speak about things that they nominated in ways they chose (Smith et al.,

2002).

Conclusion
This research i s | ocat ed i n t he broader contexts
youth. A MUor i research agenda emphasises cult

practices. Research with youth emphasises innovative approaches to engage with youth and

privilege their unique voice. Both approaches locate the participants and their preferences,
practices and aspirations as <central to the r e
and youth research approaches an dradicesdnd youths r e | «
practices, to form an approach pertinent to MUor i
youth relevant and created a safe space in which the participants could express themselves

in their own way.
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Tikanga was implemented throughout all of the research process; in the design,
methodology and organisation of the research. This meant exploring the significance of
tikanga to each stage and element of the research process and to the participants. Utilising
hui as the method for the data collection reinforced culturally appropriate forms of inquiry and
the sharing of knowledge and a familiar environment for the participants. Tikanga also
provided guidance on ethicaliss ues when working with MUori, Wi
Some of these were not addressed in western literature on ethical considerations which

reinforces the extensive ability of tikanga to develop the research paradigm.
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Chapter Five: Results

Introduction

A culturally appropriate and youth relevant research methodology was utilised for this
study. The participantsd responses to the

Their perspectives and explanations are examined. These have been sorted into two broad

rese

categories: ti kanga and Uhuatanga. Each catego

depth and range of qualitative information that emerged from the hui. The specific tikanga

are: whanaungatanga, mana, manaakit anga and tapu, and specific

ahu whakamua, manawanui , i humanea and mUhaki

well as my own observations from the research process. The quotes from the participants
are not attributed individually; instead they are presented as a collective voice i a method

agreed upon by the participants.

The Participants

Initially, the participants are introduced to give context to their responses which
follow. This will include some specific detail and some general information about the group

as a whole. Eight MUori youth participated

first female participant was out-going and confident. The second was quieter but felt more at
ease as discussion flowed. The third female participant was shy and observed the
proceedings, making articulate contributions when she felt confident. The first male
participant was very polite and courteous as his house was also the venue for the hui,
making him a sort of host. The second male participant was very easy-going and humorous.
The third was similar and liked to participate but sometimes lost focus when the tempo of the
conversation slowed. The fourth male participant was shy but made valuable contributions to
the discussion. The last male participant was very outspoken and was confident in his
interaction with others.

The three young females were all 16 years old at the time of the first hui and in Year
Twelve at secondary school. The five males came from a wider range of backgrounds. Three
of them were 16 years, one 17 years and the other 18 years old at the time of the first hui
and in Year Eleven, Twelve and Thirteen respectively at secondary school. They were all

from different iwi around the lower and middle North Island. All the participants identified their

iwib,however, some could not identify with other

hapl , mar ae, wak a, maunga and awa. This may
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outside of their own iwi territory. Neve r t hel ess, participants stil]l
order to maintain links.

There was a range of knowledge and wuse of t
had similar abilities in te reo and tikanga and felt confident in expressing this when
appropriate. Conversely, the males had a wider range of abilities. Some of the male
participants reported being close to fluent i n
whilst others reported limited ability and use. However, all the participants indicated that their
use of te reo MUor i was |l ess than their knowl
ti kanga corresponded approximately to their ab
their knowledge of tikanga to their full ability.

The overall high use of tikanga may indicate that tikanga is more readily available and

preval ent in their i mmedi ate environment t han
participant was actively involved in MUeor i i N
kura Kkaupapa, kapa haka, sports <clubs, whUnau
K@rero (National MUor i Se c onda rFgmiliadity vithdikasgh S p e €

and an association with things MUotheiparticipagts. ef or e

Findings

The research consisted of four hui of about one hour in length with a dedicated take
all followed by a team-building activity. These were conducted over a two month period. The
take discussed were: values or things important to the participants, tikanga, aspirations and
strategies to realizing potential. Open-ended questions were used to elicit the most important
and relevant responses from the participants. The relevance of tkangaand Uhuat anga \
confirmed by the in the hui. Some arose out of the discussion with the participants whereas

others were more implicit and drew from my own observations.

NgU Momo Tikanga

The participants defined t i k anreg avhicla svereit r a d
regulated by KaumUd uBhey viewed tikanga as being based
to societal mores. Participants indicated that tikanga were not just to do with marae, but were
also relevant to other domains such as around the house and at school. They emphasised
that tikanga were about respect and keeping people in line. Essentially, tikanga is about
knowing right from wrong within a cultural context. Some examples noted were the common
practice of removi ng o ngtiing ondableseGtherispedifc dkarga a nd |

emerged from the interviews which are analysed in greater detail.
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Whanaungatanga: Relationship building

Whanaungatanga encapsulated all of the relationships that the participants
considered important. It included both kinship and kaupapa based relationships. As one
participant stated dl sometd mPsricroqistder htiri g
referred to me as whaea. Tuakana/teina relationships that existed amongst them established
critical values such as trust and dictated such things as who spoke first. The importance of
whanaungatanga was highlighted by each of the participants:

For me personally, it is having family and frie n d s . Theyodore always th

you can always ask for advice. How ever yol

friends or family for advice. They can help you.

Friends and family. Without them | would probably be somewhere else right now like

afoster home. I think | probably coul dnot

family.

Friends and family would be a big one because at the end of the day all you have is

whUOnau and friends. They are something to |

keep you on track.

For me it would be family and friends. You could be the richest man in the world and

have no family or friends.

Participants identified their friends and w
lives. They recognised that these relationships provided their main form of support -
emotionally, socially and financially.

The significance of tuakana/teina relationships and the role modelling and mentoring
associated with it became evident in some discussions, particularly when there was a large
age or developmental gap such as between older and younger siblings or between
generations. The participants defined a tuakanaasfis omeone who di spl,ays gc
isfha good exampl e faodisaditl reed@ibeyshouldfibkel pwot her s an.
t hei r Kk namovi teadkgee 6c o nt r o | Tlefparticipaats identified that a taakana
exemplifies what is good and right and their role is to share this with others by providing
advice and guidance.

A wide range of tuakana of different ages and positions that provided advice and
guidance on a variety of issues were identified by the participants. Some were from other
cultures such as the Pacific Islands. One participant said: it hey ér e i n the same
us, I | ook t o t h&Gthers wese identifieds forrspecific ceasbns such as
teachers for their educational expertise. Those that have regular contact with youth in an
i nfor mal capacity were also identified such a

option to their own parents. The participants also identified that their friends role modelled
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certain qualities that they aspired to such as for kapahaka fi | l ook to [fellow

haka.o

During the hui and the activities that followed, the participants exhibited the
tuakana/teina relationship. For example, during ten pin bowling one of the participants who
was excelling (which made him tuakana in this situation) shared his experience and
knowledge with his peers who were not doing so well (teina). He suggested that they draw
on one of their strengths (singing and rhythm) to focus on their game. This advice was
generally successful for those teina that followed it.

Cultural guidance and the intergenerational transmission of knowledge was a large
component of the role modelling. The participants referred to occasions where tuakana had
exhibited this cultural leadership:

Rol e modelling on the marae is our Kkui

a

ano

and they are role modelling because thatos
how itds been done and thatoddbawlkati nt i dhye Ha

role modelling for the younger generation.

When my Grandmother was alive, we always used to go up to Hicks Bay. She used
to lay out all the whakapapa and go on about everyone in the village and how
everyone was related. It made me want to listen to her more so that | could pass it on
to the younger generation.

My mum grew up with her aunties who were really influential. They treated you like a
seed. They would put you in the ground and water you every day with their
knowledge. Whatever mum learnt when she was growing up she tries to teach to us. |
try to talk to my mum whenever | can.

Tuakana included those who role modelled strong cultural knowledge and traditions.

Being conversant and confident in tikangaandt e r eo MUor i was seen

of a tuakana and could have a positive influence on teina:

When | was |little | got the choice to

as

ear |

saw my granddad do whai k@r er o o gonnatoghatnar a e .
My dad will come arbUodi anddwbébbhhkaaer Bu bt

hou and whakataukqg. | keep them in mind

Participants highlighted that whanaungatanga also provided cultural support and
contributed to their cultural development and well-b ei ng. Similarly,
potential in educational achievement was another important aspect of role modelling. One
participant shared their role model for educational success:

| look to my mum as an inspiration because at fifth form she was a prefect and by

seventh form she was already at university. | am really grateful that she achieved so

much and that she passed it on to us.
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Education and mental stimulation was also identified by the participants as being
supported in their key relationships such as their tuakana. Role modelling and mentoring
were identified as a large part of the supports that were essential to participant development
and well-being. Without them, there is a lack of support and guidance in what is good and
right behaviour which may lead to risk-taking. One participant commented:
When we were younger we never really had role models in the youth department. We
grewup andrealised t hat we have experi emwantpeopet uf f
younger than us to experience, like smoking. We never had any prime examples for
us as youth and thatodés why we strive to be
Participants recognised the need for positive role models to instil health enhancing
behaviours that can have lifelong benefits.
The participants described some of the qualities of a tuakana previously mentioned in
their own interactions with teina, particularly with younger siblings:
| try my best to get her [younger sibling] to understand, to give her as much advice as
| can so that she gets a good understanding of what she can do later on in life and
how successful she can become if she pays attention to all this information
Being there for them [younger siblings] even though you make them cry. Being there
for them when theydre down and knowing you
it.
I try to help him [younger sibling] with w

work.
My little brother knows nothin g about hi s MUor i side cos he
he stays in a PUkehU home. Every time he cc¢

talk. | sit him down and | try and tell him everything | know, get him to understand

where we came from. | try and pass on the passion.

| try and support my sibling to make their own decisions and make good decisions

and be responsible for their actions.

Being there for them [younger siblings] when they need you. Anything to make her

happy. Just | et hebethdcefawher.t hat |1 611 al ways

Who else is going to be there for them [yolL

as young as them | know what they are going through. Not so long ago that was me; |

can really see myself like that.

One participant 6és faYdowi cgeott ot ot ewantac hwaosu t for
make and the friends youbre with. Youdve Ogot t
Participants saw themselves as teina receiving guidance from others. They also defined
themselves as tuakana, transmitting their knowledge and experience to others.

The success of these key relationships was dependant on the whanaungatanga

developed. The participants clearly identified their key support network which was mainly

77



family and friends and what they would do to maintain the relationships in a positive frame.

This also determined the nature of the support provided to the participants in their
development and well-being. This was highlighted by one of the participants who said fi | have
never been in a situatonwh er e |1 coul dndét t.arhimmay be becausaiheyy or
have never been in a compromising situation, or that they have practiced whanaungatanga

to established positive engagement.

Mana: Integrity

Mana is closely linked to whanaungatanga as it influences how people relate to each
ot her . Mana is a personds prestige generally s
gualities of a person and is dependent on how others value these qualities. The participants
discussed various qualities of a person that they admired. Some of these have already been
discussed such as being a role model, being strong in cultural knowledge and educational
achievement.
Independence and the ability to create their own destiny were also qualities of mana
that the participants admired. This included self reliance, self-determination and independent
authority. Independence was definedasia per son who can stamuidl on t
was key to being ablet o realise oneds full potential. T
independence was about empowering the individual to exercise their own agency. One of the
participants described the need to have independence:
One of my aspirations is to be independent. [6m movi ng out of home s
earning my own money and have independence on my own.
Mana was also relative to age, experience and/ or developmental processes and
could change over time. One participant explained how their independence had changed:
When we were younger we mustbébve thought t ha
or being at high school . Now that wedre at
andgoing to university. When wedre older we
a real house. So it will change as we get older.
Participants recognised that independence and self-determination were important in
being able to realise their aspirations.
Independence for the participants was mainly about becoming independent from their
parents/caregivers and moving out of home:
Independence means not going back to mum and dad all the time.
Webre teenagers. We just want to get away,
own thing.
Physical separation and freedom from their parents/ care givers was identified as a
key example of participants being able to assert their own mana. Asserting mana included

taking on responsibilities such as getting a job, earning money, paying bills on time,
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budgeting and flatting. This was summed up by one participantas; i A car , money to

renting a house or flat and never [being] poor.o

Monetary wealth and physical resources such as having a job, a flat and a car were
all identified by the participants as major indicators of mana for them. Mana also included
contributing to the greater collective such as not being a drain on resources and being able

to help their whUnau. This illustrates the

collective. The participants described somebody with mana as:

A person who doesndét have to ask other

Someone who can hook up their parents, help their parents when they need it for a

change, instead of the other way around.

This recognition of a collective, reciprocal responsibility was reinforced during the
activities that followed the hui. The participants offered (and insisted in some instances) to
contribute towards the cost of the food. In doing so, they asserted a degree of independence
and maintained their responsibility to the collective by helping out.

Mana was also associated with working hard. The following quotes demonstrate how
the participants associated working hard with mana:

People that are hard working are independent.

| think that being independent means that you do well with your studies.

You have to get the piece of paper to get some qualifications. With qualifications

come flash jobs and with flash jobs come money.

Participants acknowledged that mana was something that could be earnt but required
recognition from others. Obstacles to exercising mana were also discussed. Not being
addicted to drugs or anything that disabled or impeded the participants from asserting their
mana was emphasised. Although asserting independence entitled them to the choice to use
drugs or not (which they valued highly), making the decision not to use or to moderate

consumption was just as important.

Manaakitanga: Responsibility

Manaakitanga is closely associated with mana as the ability to acknowledge others
mana. It assists in the development and maintenance of positive relationships. Manaakitanga
was exercised by participants during the research. They were assertive in their role in
making me feel comfortable and offered their help to set up equipment, prepare food,
organise the activities after the hui, contribute to costs and assist with transport. They
showed respect for my position as the researcher and as an adult at all times and initiated
genuine conversation with me to make me feel part of their social group.

During the hui the participants discussed the importance of manaakitanga and how

they practiced it in their interaction with their key supports to strengthen these relationships:
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| stay in contact and keep their hopes up about me. | try and keep them happy and

listen to what they want for me.

To keep the family on a positive note with me, we do certain activities together or

have bonding time or just sit down and have talks and make sure that they

understand whatés happening to me. They <can
you trust them for their opinions.

To keep your family in a positive way, | reckon spend as much time as you can with

them. Family comes first and they will always be there for you.

Participants identified spending quality time, regular and open communication,
negotiating expectations, agreeing on goals and building trust as important in developing
manaakitanga in their key relationships.

The tuakana/teina relationship also depends on an element of manaakitanga. In order
for the relationship to be successful for the tuakana and teina, there needs to be reciprocity
and mutual benefits to both based on a healthy respect for each other. The tuakana is
respected for their knowledge and experience, while the teina is valued for their fresh
perspective.

The participants discussed that what one person may view as important to
manaakitanga, another person may not value so highly. Sometimes they needed to disregard
their own opinions and be reminded about what others may appreciate. One participant
shared their personal experience:

When | was growing up, | never used to like cleaning my room. She [mother] always

usedtot el | me to make my bed and clean my roo
cos | 6m starting to see girls and you donbd
messy room.

Participants identified that having empathy or an understanding of what others may
value or appreciate was an important aspect of manaakitanga. They recognised that
manaakitanga was essential in all relationships. However, it could be shown in many ways,
depending on the nature of the relationship. Being able to recognise the mana or prestige of

others would help to determine the appropriate level of manaakitanga.

Tapu: Prohibitions

Tapu is related to mana in that it also influences the way in which people are treated.
It denotes a level of prohibition in relation to behaviour or actions. It was not discussed
candidly by the participants which may be due to the nature of the topic itself. However, it
was evident in the actions of the participants and the way in which they talked about different
topics. For example, the tapu of te taha wairua was observed with karakia at the beginning

and end of each hui which ensured the spiritual safety and well-being of all participating.
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The observance of tapu also influenced the topics that were discussed and the
sensitive way in which the participants discussed them. They identified the tapu associated
with their bodies and the importance of keeping healthy and clean. This included keeping fit
by playing sports or going to the gym and maintaining hygiene with regular washing. Their
reaction to someone having bad hygiene prevented them from being able to interact with that
person as they perceived it as being unsafe or risky.

When | introduced sexual activity and drugs into the discussion, the participants were
initially hesitant as these are topics not generally discussed openly as they have proscribed
implications. They talked about how sexual activity could involve the whare tangata which
carries tapu associated with the passing on of whakapapa through procreation. Misuse of the
whare tangata with risky or unsafe behaviour could result in contracting Sexually Transmitted
Infections or unplanned pregnancies. They agreed that sexual interaction that involved the
whare tangata had to be treated carefully, for example you had to be ready, get to know and
trust your partner and be safe and use protection.

The participants al/l agreed that dr ugs
tapu could help to manage this change. Drugs can either lessen the influence of tapu or
increase it depending on the circumstances. When drugs are used for recreational purposes
then often the observance of tapu is overlooked which can result in risks to health and safety
such as contracting diseases from needles. Associating tapu with things and activities helped
to determine the best response to potentially risky situations. Essentially, tapu was
considered most relevant when participants were exercising choices to avoid risky or unsafe
situations.

The participants discussed how tuakana may not always observe tapu and may
demonstrate risky or unsafe practices which may confuse or give mixed messages to teina.
A participant gave the following example:

They [kuia] will do a karanga and that is how you do it. But then afterwards they will

go and smoke. Thatdés what most of them do

that ités wrong, but other young people

Participants agreed that teina needed to know right from wrong and what was safe
and unsafe. They had to be selective about the qualities that they looked to tuakana to role
model. The conferment of tapu to a situation can help to determine the safe and in this case
healthy course of action. If tapu was associated with the mouth and its functions then
smoking would be an offence of tapu and would caution the young people from partaking.

These were key tikanga that were evident in the discussion of the participants. There

wer e al so Uh ere toasiderad significartt by warticipants.
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NgU Momo Uhuatanga

The second category t o arise out ToHe t he
characteristics exhibited by individuals. Most of these emerged while discussing aspirations

for the future.

MU i: Rotentiality

MU i refers to inherent potential. Potential can be inherited or it can be developed.
Realising potential required preparation, practice and hard work. The participants
emphasised that potential needs to be exercised and developed to its full capacity otherwise
it may go to waste. One participant stated, fivou need to step up, being the best you can at
everythinggd When asked what they aspireditbege ohgbpa
| i mndicading their optimism and the wide range of opportunities that existed. Optimism
enabled the participants to add value to their lives as opposed to merely surviving or living
each day as it comes without any direction to better themselves or the wider collective. It
gave the participants an air of confidence that they could do well. They had no doubt about
their right to success and their ability to achieve.

Some of the potential strengths of the participants are discussed in other sections.
There are cultural strengths such as kapahaka and ability in te reo, in which some
participants aspired to their best, attending practices and competing in national competitions.
Some of the more common areas of potential such as educational and sporting achievement
were other strengths that the participants strived to develop. They also discussed parenting

and the capacity to show regard as key areas of personal development.

Ahu Whakamua: Foresight

Ahu whakamua denotes a future orientation in thinking. It focuses on planning ahead
and goal setting. One participant described thisas ik nowi ng where you wan
y 0 u 0 r edAlulwlakamua enabled participants to successfully achieve and reset goals.

One participant stated: A They [ goal s] change just i ke as
something you change your goal to something else. Then you seek another one.o

The participants identified some of the shared long term goals that they were aspiring
to:

One of my aspirations would be to provide for my family in the future, to be wealthy

and survive and hopefully to set a good example for the future.

Have a house with a family, kids and pets with a swimming pool.

The importance of whUnau in relation to

reiterating the importance of participants being able to contribute to a wider collective.
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One participant highlighted cultural development as a long term collective goal when

they shared their aspirations about their children, A Wh e n | have children |

them to k @ h a ¥ Spme goals were not just about the individual participant, they were about
the whole whUnau, and even the next gener a

The participants also identified many smaller goals that contributed towards achieving
bigger aspirations. For example meeting and getting to know their future partner, having
children, earning an income and buying a
They also discussed specific individual goals such as developing certain knowledge and
skills. Some were based on the qualities of a parent that the participants aspired to become,
for example being strong in cultural knowledge and language, educational achievement and
having a successful career.

The participants perceived many benefits from ahu whakamua. One participant

remarked, A Do t he mahi , get the reward. | f [ d

tion.

house

o th

practice then weodl |l be good..oThe conndcton letiveen vy , g ¢

practice, preparation and foreseeable benefits provided motivation for participants.
Continuously setting goals, achieving them and moving onto the next one were also

important for achieving larger, longitermgoals. i You have t dondhallthetmatsepi r a

stay motivated. Otherwise you just give up.0
Being ready and confident was also important for achieving goals and realising
aspirations. One participant stated:

| didnoét really wanitl twa spnubtt myesabdbym ola asduyphpaoo

| 6m more confident than | wused to be, |
Participants identified the need to have a positive attitude and commit to the goals

they set.

Manawanui: Resilience

Manawanui is being resilient or having the capacity to face and successfully
overcome challenges. It also includes the ability to deal positively with disappointment. It is
not just about how youth react to big challenges, it also relates to the everyday challenges
and the steps taken to prevent them from becoming big problems. For example:

If my girlfriend is hassling me to do something else [other than study] | just tell her to

bring her books anethert hen wedoll study to

Me and my sister, we fight a | ot. It d

family, just little things like washing. One minute we hate each other and then the

next | 6m asking her to come to the shop

Instead of allowing challenges to become significant problems, the participants

actively took steps to resolve the issue.

83

oOom r
g

oesn¢
wi t



Resilience also involved responding positively to challenging situations, rather than

responding negatively or quitting or giving up all together. One participant described a bad

experience of learning te reo MUor.i
When | was third form, when I first started
or my <culture, so | decided that | was goi
wasallright . | was doing okay and then | got dis

she [the teacher] was going too fast for me and | was too scared to ask for help.

Fourth form came and | didnét want to do it

continued with it for NCEA. This year | chose kapahaka as one of my subjects and |

love performing arts.

Despite the initial negative experience the participant was not deterred in continuing
to learn more about language and culture and found other ways in which to learn and be
involved. For the participant, resilience required determination and steadfastness.

A shared experience amongst participants was that most came from solo parent
homes. iWedve got a group of about 15 ofentsoaestilmat es
together0 T hi s potenti al 6risk factoré was viewed
participants. They all knew the implications of parents parting but agreed that their parents
were actually happier once separated. Their parents could instead focus energies on their
relationship with their children and on being better parents. The patrticipants did not view
common risk factors such as coming from solo parent homes as being a challenge. Rather, it
was a part of their everyday realities.

One participant was also adopted out (term used by the participant) of the biological
whUnau. Although this is also a common 6higho
and referred to himself as being spoiestofhisms he
adopted whUnau he has ol der tuakana that Spoi
attention. He has also grown up as the tuakana to his nephews and thus receives the
benefits of being the oldest as well.

Another participant changed schools from a small kura kaupapa to a larger
mai nstream school. This change removed him fro
an unfamiliar educational institution. This could have led to negative outcomes, however, he
saw the change as an opportunity to make new friends and learn new skills. He identified
that the cultural grounding from kura kaupapa provided a strong foundation for him to
achieve in the mainstream school. The participants showed resilience by drawing on the

positive aspects or strengths of challenging situations, rather than dwelling on the negative.
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lhumanea: Innovation

Ihumanea is being innovative. It involves the challenging or mischievous quality that
youth often exhibit which comes from a natural curiosity to test environments. It can
sometimes be observed as a disregard for rules. Rather than focusing on this negative
perspective, participant focus was on how they had developed from these experiences. For
example, i | used to be a l|little shit.0Dthepartioipamsal t hi |
identified with this challenging behaviour as a normal part of growing up and developing
positively.

Participants did not consider that they exhibited mischievous behaviour now even
though, for example, one smoked cigarettes, some attended parties, some drank alcohol and
some were in sexual relationships which could be considered risk-taking behaviour. The risky
behaviour that they referred to was not viewed as particularly dangerous or harmful, more as
normal behaviour for people of their age. There seemed to be an understanding that this
quality sometimes drove them to test boundaries and challenge authority which could lead to
outcomes both good and bad. Some referred to this as having to learn the hard way or
having to learn the consequences by experiencing them first hand. However, the full
consequences or implications of such behaviour were often not fully understood and
sometimes others, such as adults or authorities, failed to appreciate this genuine
misjudgement. Participants agreed that they were often reprimanded for their negative
behaviour, whilst positive behaviour often went unnoticed.

The participants also talked about being able to learn from their experiences and the
consequences of their challenging behaviour. One participant noted, i Ther e come r e W
with lessons.0 However, it was often left up to the participants themselves to identify the
learning from their experiences and to distinguish what was right in their behaviour. One
participant noted, fi | think you only know that [l essons]
understand the difference between right and wrong.o

It was important for the participants that they were supported to learn from their
challenging behaviour so that they understood the consequences, learnt the right actions and
did not repeat the 6riskyd behaviour. They al s
and be innovative and that all positive achievements be recognised.

Many of the participants identified that they had key support people, mainly their
parents, who had helped guide them in their challenging behaviour:

One of the things that has made me change from what | used to be [mischievous] to

what | am now is the influences that | have seen around me i my family and friends.

One of the main things that has changed me is my mum. She is the boss of me, tells

me to do this and that. She shows me what happens if | do right from wrong.

Basically, she has changed me quite a lot. She has introduced me to new things in
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i fe that I could have in the future. I t hi

one of the main things that has changed me.

Challenging behaviour needs strong guidance and support in what is right and
appropriate without limiting the natural innovation and originality that comes from such
behaviour.

The participants also shared the lessons they had learnt with others so that the same
mistakes and consequences were not repeated. Their advice was:

You have to watch out for the decisions you

got to decide for yourself. Youbve got to s

| try and support the sibling to make their own good decisions and be responsible for

their actions.

The participants emphasised that positive supports are not always present when
challenging behaviour occurs and therefore, it is essential that one is well informed, knows
right from wrong, understands consequences and can make good decisions.

Another element of ihumanea was being cheeky or witty. It was particularly apparent
when the participants were in an awkward or uncomfortable situation and they would use
humour to counteract the challenging situation. It would defuse the tension as well as
highlight that the situation was inappropriate or uncomfortable for them. Humour was used as
a diversion away from getting offended or angry. It was also used in other situations such as

when the participants were bored and would joke around with each other for entertainment.

MU h a KMumility

MU h ai& being humble. It was evident when the participants could appreciate the
strengths in others such as their tuakana and the positives in situations such as potential
learning. They all identified at least one attribute that each participant exhibited. One
participant stated, fi | l ook to her [ fell ow parotilcti pwwmand ] ali
apparent when the participants did not identify themselves as tuakana or as leaders.

Humility helped to create a safe and comfortable environment for the participants. It
established confidentiality and trust within -
valued as part of the collective voice. No one put themselves before or above anyone else.

Conclusion

The responses confirmed the relevance of ti
lives of the participants. The specific tikanga were perceived as common or normal values
which may be due t o t he participants®o background and
Whanaungatanga i relationship building highlighted the importance of key supportive
relationships with whiUnbegrindy fraeknosvatusMadpead a

their influence on the nature of the relationship. Manaakitanga i responsibility, focused on
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how to manage these connections through reciprocal and meaningful interaction. Tapu 1
prohibitions referred to participants exercising judgement to ensure appropriate behaviour.
They associated it with avoiding risky or unsafe situations.

The participant responses also confirmed th
of these were culturally derived while others more broad |l y ap p | iicpatentiatty MU
highlighted the participants6é innate potenti al
those that could be developed. Ahu whakamua 1 foresight, highlighted planning, preparation
and achieving goals. Manawanui T resilience was being steadfast to successfully overcome
challenges. lhumaneaii nnovati on was being chall engiing an
humility was the unassuming nature that illustrated modesty.

The tikanga and Uhuatanga discussed are not
interrelated and overlap. However, they are sufficiently relevant and individually distinct to
allow for their specific identification. The incorporation of tikanga and U h u a t aan pgrevide

the basis f or approabhJar youth developmene d
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Chapter Six: Data Analysis

Introduction

This chapter analyses the goals of MUori de
with a view to identifying a dedic at e d approach for MUor i yout
meaningful and relevant. The former, although significant, fails to adequately address the
speci fic priorities and needs of MUOor i youth
importance of culture in the positive development of youth. There are, nonetheless
consistencies across both. The proposed approach discussed in this chapter, based on
cultural constructs and youth preferences, addresses these limitations. The individual and

environmental capacity is also discussed.

Cultural Capacities

The capacity of individuals influences their ability to develop positively and realise
their full potential. Youth have the capacity to determine their future success by exercising
agency over their lives, making their own experiences and engaging in purposeful and
strategic analysis (Ormond, 2004; Smith et al., 2002). This includes: choosing their friends
and role models, their attitude towards education, work and relationships, who they are, how
they act and where they want to go in life (Drewery & Bird, 2004; McLaren, 2002). Youth
need to develop thinking skills, moral reasoning, independence, self-sufficiency and a stable
positive identity (McLaren, 2002).

For MUorthey glsondechitobe grounded in a MUori cul't
positively participate inte ao  MUo r i and wi der 1sMoYA, €003, Tigenee el an,
Clarke, 2005; Walsh-Tapiata, 2002). A positive identification with things MU o suich as
ti kanga an dcanlhssistamUsorr g a y aevelofh Theyoare resources or strengths
that can assist with overcoming challenges in their daily lives. These capacities can be
developed and strengthened over time which is especially significant for those who may not
necessarily have been taught these or supported to develop them early on in life. During
youthhood, these capacities are particularly significant as they can assist young people to
manage challenge, make important choices and establish health-enhancing behaviours
(AHRG, 2004). The cultural capacity o f i n d ideterninesthed ability and inclination to
practice tikanga and cultivateposi t i ve Uhuatanga.

A brief anal ysis of t hrevealp the dapacity foraanpositidee b a c k
identification with things MU o r i . They were involved in cultur
reo MUor i, k apa dniagktébal affiliationss Mosteah the farticipants had a
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relatively high knowledge and use of te reo MU

reo than they actually wused. There is a smal/
fluentorhave conversational alBK, R00a). Howewver, for enost; te ceo MU o r i
MUor i is not the | anguage of communi cati on; it

community and they have little or no ability in te reo (ibid). Ther ef or e, rihagnot e o Ml

be the most appropriate cultural capacity for aninclusive MUor i yout h devel opme
asitisnotrelevanttomanyMUor i yout h.
However, regar dl ess o fostef the paitidipgnts reported @ highe o MU

knowledge and practice of tikanga but found it difficult to clearly identify or discuss it. The

intuitive feeling that they were participating in tikanga but not being able to fully explain or
understand their involvement illustrates the broad relevance of tikanga. Tikanga are often

taken for granted and can be hard to distinguish, especially for young people whose

cognitive abilities and self-awareness are still developing. Each participant was actively

i nvolved in MUor i i neyactivalytparticipated iate do nMe(t Gikamgak s

and Uhuatanga assisted them to determineaothe
this.

Uhuatanga: Individual Characteristics

The r el evanc etothdyouthwasadnfrmegl i the previous chapter. They
are the characteristics considered significant and relevant by the participants in their
development. The Uhuatanga are recognised as posit,i
However, in other environments, these characteristics may either not be recognised or be
consider e d negatively. For exampl e, in a MUori
characteristic that can contribute to originality, advancement and leadership. In a culturally

dystonic environment, it could be considered as insulting or inappropriate.

MU i: Rotentiality

The recognition and development of potential relies on the support, resources and
environment. Potential enables individuals to exceed expectations, break patterns and rise

above recurring cycles of abuse such as violence, alcohol and drug addictions and gambling.

Real i sing potenti al i s @otential FEamevork(pRKn280b)tandof t h e

youth development (McLaren, 2002; MoYA, 2002) . The framewor k riecogn
have inherent potential and have common or shared capacities such as values but are also

culturally diverse. The MUoTr | demographic is constantly ct
environment al influences. MUor i h a wed culturaé pot

capacities with their diverse realities to develop and advance in new innovative ways.

89



However, the framework does not specifically relate this to youth or youth development.
Youth development theory on the other hand promotes developing strengths and realising
potential but does not address how these could be culturally derived. Youth development
initiatives may focus on for example academic or sporting capacities as opposed to cultural

capacities such as hospitality or humility. Furthermore, initiatives that are targeted at MU o r i

youth tend to focus on developing specific skills such as oratory and performing arts as
opposed to cultural capacities that can be used to in many different contexts and may assist

with such skills.

Ahu Whakamua: Foresight

Foresight was also demonstrated by the participants. The ability to plan and prepare

is a key capacityo f MUo r i devel opmenMH. dDurie, 2003) aind &ott yeughi ¢
devel opment i n t er ms of devel oping goal s

development focuses on strategic long term planning such as initiatives for the revitalisation
of te reo MU ofifty year pesiod (Mt Hh Rurien 2003). However, these broad long-
term collective goals are less relevant to youth who require more immediate, self-centred
goals achievable at the individual level. Youth development theory emphasises that youth
develop important functional abilities such as: abstract reasoning; the ability to work through
hypothetical situations; learning self-regulation and self discipline. The increased capacity to
think ahead enables young people to exert an influence on their life by setting goals and
planning and by preparing them for the challenges they will face (Drewery & Bird, 2004;
McLaren, 2002). However, youth development theory does not adequately take into

considerati on Mihbfocus on soflectiveavtelibeiny.sFor example, there is

interdependencyb et ween MUori youth and their wider

| e

an(

wh (

require the involvement of other whUnau member s

Manawanui: Resilience

The participants successfully adapted to change and triumphed over challenge.
These experiences demonstrated the capacity to deal positively with disappointment, stress,
pressure, and disadvantage so that these problems did not grow into bigger problems. Youth

need to be able to maintain a stable sense of self whilst also being able to change with the

ti mes and trends. Responsiveness and adaptab

development in terms of change and developments nationally and internationally, particularly
economically and politically (M.H. Durie, 2005). Resilience is a burgeoning field in youth
development (Masten, 2006; Ungar, 2005) as it helps to explain why and how youth cope.
Resilience theory recognises that there are important capacities that develop which help to

support a young person to respond to adversity. However, it has only just begun to explore
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the role that culture has on resilienceands ucces s f ul adaptation in eve
development, on the other hand, has a collective response to change such as at an iwi or
hapl level as opposed to i ndiWH. Duiea2005y.esi |l i ence

lhumanea: Innovation

Innovation was also exemplified by the participants. Challenging accepted mores and
stretching the boundaries provides potential learning opportunities for youth and enables the
development of new approaches. This can be misinterpreted by adults as inappropriate or
ri sky behaviour. MUoO r i d e v e | incprporate hew thiupnees tbs o n
maintain relevant to contemporary contexts (M.H. Durie, 2005). However, there is a
traditionalist perspective that focuses on preservation of culture as opposed to being
inclusive and responsive to new influences.

Risk taking behaviour is a defining issue of youth development discourse (McLaren,
2002). Youth development theory has recently begun to recognise risk-taking as a natural
part of development. Young people seek opportunities to learn and test themselves to
explore their potential. However, this has not been fully explored within a cultural context
such as the appropriateness of youth challenging norms and leading change. It has also not
been considered in terms of application to practice with youth who exhibit challenging
behaviour. Within a cultural context, challenging behaviour is differentiated from
inappropriate behaviour. Challenging behaviour can be recognised as unrealised ingenuity or
leadership that should be focused and guided. Inappropriate behaviour is that which is

harmful or disrespectful to others and therefore is unacceptable.

MO h a KMumility

The participants exhibited humility. They were polite, appreciative of their situation
and took responsibility for their actions. They found it hard to identify possible improvements
in their development environment. They also had difficulties identifying themselves in
leadership roles - usual |y reser twae dr pdkeke. Humdity nsUsometimes

associated with shyness or shame and can prevent people from asking for help. However, it

is more about knowing onebés place in relation
not an i ssue widely di scussed i n MUor i devel
However, it is a key characterisicof a MUori worl dview andltisf fect

not often associated with youth, but more with people in general who show generosity. Youth
development theory does not discuss humility, although it does refer to developing abstract

reasoning which aids interaction with others (McLaren, 2002).
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These Uhuatanga ar e daranteristiosthatthe gouth exhibitedind u a |
their development. These were complemented with tikanga that helped to determine the
appropriate course of action during their development.

Tikanga: Cultural Values

The relevance of tikanga was also confirmed in the previous chapter. These tikanga
were the broad underlying values that determined appropriate behaviour that helped in
positive development. However, in contexts which fail to fully appreciate culture, tikanga may
be overlooked or worse, be framed as irrelevant or detrimental. For example, relationship
building is an essential foundation for all meaningful interactions between people. However,
in a culturally dystonic environment it can be viewed as irrelevant and a waste of time.
Therefore, it is the environment in which tikanga are employed that determines its relevance

and effectiveness. A culturally conducive environment will recognise and employ tikanga.

Whanaungatanga: Relationship Building

Whanaungatanga was highlighted by the participants as the means by which they
established stable positive relaton s hi ps and <created their key
development identifies the importance of wh Unau as the key unit for
development and wellbeing (M.H. Durie, 2003). The ef f ecti venedependeit a wh
on the nature of the relationships within. Positive stable relationships based on
interdependence assists with youth devel opment
not have access to such relationships within t
to develop such relationships with other people.

Youth development theory acknowledges the importance of positive stable
relationships and the family (Drewery & Bird, 2004; McLaren, 2002). The YDSA (MoYA,

2002) identifies the developing of positive connections with key influences such as peers,
school and community. However, it also emphasises independence from parents and a
closer association with peers rather than an all inclusive social grouping that provides the
required supports for youth. Youth need support people that are like-kin and provide support
expected of kin who go further than the limited funding, resources, personnel and hours
allowed for in most agencies that work with youth. E tipu e rea (Keelan, 2002) identifies
whUnau, hapi, iwi and IMOorail | c/o nanpuprriotpire satas sauyp p
development. However, it has limited implementation as a development package suggested
for mainstream organisations and environments, rather than a national strategy that is

implemented at every level (refer to the next section for an elaboration on this point). Youth
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development theory does not adequately recognise the collective and interdependent nature

of MUori society.

Mana: Integrity

The participants emphasised mana a s fundament al to a
interactions within a group. It is relative to the role, responsibilities and expectations of that
person. Sel f determination is a core componen
TPK, 2005). lwi organisations in particular have pushed for autonomy from the State and the
ability to determine their own aspirations and future. However, this is not being fully
exercised at an individual or whOnau | evel , at | east for
government intervention and assistance. Independence is emphasised in youth development
(McLaren, 2002). Youth development focuses on youth rights and empowering youth to be
independent and to exercise their agency. However, it does not include a focus on youth

earning these rights or the responsibility associated.

Manaakitanga: Responsibility

Manaakitanga was expressed by the participants as looking after others. It
determined the nature and success of their relationships. Manaakitanga is naturally exhibited
in cultural contexts such as on the marae as it determines engagement and interactions
between hosts and guests. Nonetheless, this culturally appropriate approach to managing
positive relationships is rarely transferred to other contexts such as within education
institutes, workplaces, health centres and social services which all have contractual, funding
or legislative requirements and restrictions that determine and limit the extent of
relationships.

Role modelling and mentoring is an important component of youth development
(McLaren, 2002). There are many formal, funded initiatives that are mostly educational,
sporting or in leadership such as the Project K mentoring scheme (Qiao & McNaught, 2007).
However, these programmes do not address mentoring in a cultural context and do not
provide strong cultural leadership. Youth development theory does not address the cultural
implications of certain terms such as whaea, matua, pakeke, k a u mU and aamariki,

mokopuna that determine the interdependent nature of relationships.

Tapu: Prohibitions

Participants referred to prohibitions to caution and guide them, particularly in their
interactions with others. Restrictions provide guidance away from what is unsafe or risky
towards proven safe practices. These proved particularly helpful in challenging or risky

situations. Youth development theory has an affirmative approach which emphasises positive
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rather than negative aspects. For example, it promotes good, safe and health-enhancing

behaviour as opposed to condemning improper behaviour (Damon, 2004; McLaren, 2002;

Kenneth et al., 2004). However, youth also need to be able to identify, recognise and discuss
inappropriate behaviour and its implications. They also need to be held accountable for the
consequences in order to learn from their mistakes.

Tapui nf l uences MUor i c anarifests in karakiantalensure spintoah |y

safety during activities. Sometimes karakia is only observed out of habit and is not regularly

applied to all activities. A lack of observance of tapu may result in misfortune, for example

sickness. These tikanga are some of the values that the youth exhibited in their

devel opment . The usefulness of ti kanga and Uh

largely dependent on the environment in which it occurs.

Development Environment

The environment in which youth live significantly affects their development (McLaren,
2002). Youth development is about providing adequate and appropriate resources and
supports. The environment has to provide these resources, facilitate access to them and
recognise their applicability and importance to positive development. Environments
conducive to positive development are called facilitative developmental environments (FDE)
(Clauss-Ehl er s, 2004). For MUori youth an FDE woul
MU ad social and cultural constructss uch as ti kanga and Uhuatanga

However, the reality and experiences for ma
surrounding environment is not always culturally conducive and may lack appropriate
resources and support. It does not acknowledge the significance of culture to development.

This is known as an interfering developmental environment (IDE) (Clauss-Ehlers, 2004). An

IDE is prevalent in colonised communities where indigenous ideologies have been
subjugated and western frameworks promoted (Damon, 2004). The comparatively high rates

in almost any youth health and wellbeing statistic highlight the consequences of an IDE.

However, an IDE does not necessarily completely limi t t he i ndividual 6s ab
secure resources. Youth may create their own resources.

Participants felt it was their responsibility and right to proactively seek out
opportunities to participate in cultural initiatives. As a result, they exhibi t ed Uhuat anga
to MUor i and had a high ability in te reo MUor
plans to ensure that similar cultural resources are sustainable and available for future

generations.
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Summary of | mp| i cYouth bevedoprhemtr MUo r i

The similarities and differences i n t he goal s of MUor i deve
devel opment theory and practice have iThelicat
similarities provide a solid platform from which to address the differences. MUo r i
development goals lack a specific focus on youth; youth development theory has inadequate
acknowledgement of culture. These need to be integrated to develop an approach that is
both relevant and meaningful. This is more likely to bring about positive benefits for MU o r i
youth and therefore society as a whole.

One difficulty with the current approach in New Zealand is the disconnection between
the cultural references in policy and practic
youth. The YDSA and E Tipu e Rea both acknowledge the significance of culture in the
development of youth. However, these cultural references do not address the diverse
demographics of MUor i yout h. Mo s t cul t usroa l i ni
basic cultural practices. The limited implementation of a more in-depth approach to
incorporating culture in developmenti s mostly initiated by MUor i (
smal | proportion of the MUori y o uhe hink foompalidyat i o n
to practice is needed.

A MUor i youth development approach should p

ideologies. When a young person views a value or a way of life as essential to their identity
and development, they will adopt these values as their own (Damon, 2004). Therefore,
cultural values should become an integral part of a youth development approach. The
challenge is how to implement tikanga in daily activities of youth in a relevant and meaningful
way. Tikanga is not a token show of doing karakia, not sitting on tables and taking shoes off.
It is a value system that guides the culturally appropriate and meaningful approach in any
circumstance. It will require a shift in approach by the institutions that create and implement
initiatives that focus on youth. Cultural ideologies can provide useful solutions to
contemporary situations if the underlying values are identified and applied appropriately
(M.H. Durie, 1998; Mead, 2003; Royal, 1998).

The environment i n dewelopnemt ocdlits omll ialsoyneed tohbe
culturally syntonic. Cultural practices should be applicable outside of cultural contexts such
as the home and marae. This is particularly relevant for those for whom participation on the
marae is decreasingandthewh Unau unit i s not a positive or
2005). School, workplace, sporting activities, justice system and welfare are just some
contexts in which the practice of tikanga will be important to creating a relevant and
meaningful envir onment for MUor i yout h, especially if

not been successful.
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An increase in cultural understanding will also increase understanding of cultural

constructssuch as Uhuatanga and tikanga. Toodptherft en

characteristics and actions misrepresented in a negative light as stereotypical of youth who
are at-risk and come from disadvantage or underprivileged backgrounds (Smith et al., 2002).
| f environments surrounding MUori youth have

and characteristics, then appropriate and effective responses can be put in place. The

t |

chall enge for a MUori yout h devel opglyepprdpriata ppr o a

mechanisms for distinguishing between these and harmful characteristics and behaviour and
creating suitable responses.

The incorporation of culture should occur in a manner relevant to youth. A difficulty
with the current deseopnrent &schHe empbasisMy some on preserving
culture as opposed to developing it. Tikanga are only effective when relevant to those
practicing them (M.H. Durie, 2003; Royal, 2002). They should be developed to respond to
and include new influences and be transferable to new contexts and situations. For example,
youth need guidance in how to manage the advancements in technology and

telecommunications.

A MUor i yout h de v aill eguimreemechanianps ghatcabbow for strong
cultural role modelst o gui de MUor | youth in the appli
contexts. The whUnau wunit is an appropriate |level

was where they felt safe and confident to develop and practice tikanga. These mentors may
not necessarily be viewed as such from a western perspective as the strengths that they
offer in their mentoring are culturally specific. For example, being strong in manaakitanga is
not recognised as much as being intelligent or sporty.

Such an approach should al so be cogni sant of t he
relationships. MUOor i yout h want to béhepwanth i
to negotiate their interdependence with fluidity. They need defined yet flexible boundaries
that help them to fulfil their roles and responsibilities. With rights come responsibilities and
vice versa. For example, if they want to be treated with a certain degree of autonomy, then
they also need to be accountable for their actions.

Neither youth dev aévelgpmeatrapproacies fulliylfécognise the

contribution that MOor i youth make to both
youth development approach needs to recognise the particularqu al i t i es of MU
enable them to participate success f ul | vy as MUor i and as you

participants demonstrated Uhuatanga which [
characteri sti cs.assBthdeis positizehdevelopameny and the realisation of

potential.

96

ca
0 1

nd

t e
or i
t h

nt



A MUor i y opmertt appr@asheshould be flexible given the diversity of
contemporary MUor i aydmssociated s@ial cHargé areschanging society
in single generations. This is i mpacandyogh on M
cul ture. These new influences are generating
youth and are visible in the innovative integration of contemporary international trends and

local cultural expression (Borell, 2005). The challenge will be how to incorporate this diversity

in an approach that is relevant to all MOori yc
These are just some of the key challenges f
It will also need to provide suitable resources and training to ensurethat MUor i yout h a

equipped and informed to make good decisions. The many considerations and challenges for
MOor i youth devel opment hi ghl i ghTthe thhllengenfmad f or
MOUOori yout h appoachiwid perhewnto integrat e MUori and cont emp
culture in an appropriate, relevant and meaningfulway. Ti kanga and Uhuatanga
to be culturally appropriate and relevant to the positive development of participants and

therefore provide an example for an approach.

A MUori Youth Devel opTippde RppooacAe RiUaHar ¢

An approach that encapsulates the tikanga a
pU har akheek epU harakeke concemwt thisn cMthonoin!| y o @is
met aphor and symbol of Wr(l\lﬁbtga,m%aﬁ’ikiamadéemkmd;&pment
Middleton, 2003). According to Huhana Rokx, the saying kiua tupu te pU har ak
plant is growingo(as cited in Pihama et al., 2003: 30)isani ndi cati on t hat a wh|
develop. Similarly, it canappioazh fordesaoprventt h MUor i

The pU harakeke refers to a coll ec(suppore gr o
network) nourish and protect the current and future inner leaves (new generations). Pivotal to
the pU harakeke is the centre shoot or 6te rit
and symbolises the central importance of the child or youth. Like the rito, the young are the
hope of continuity. The surrounding leaves represents the significance of the supportive role
of the kin-like network of peers, older siblings, parents, caregivers, role models/mentors and
el der s. Li ke a whUnau, al | t he me mber s of t he
connection to the youth) and each leaf (member) has a particular role in the development of
the rito and the well being of the collective.

The pU harakeke is a broad and encompassi ng

youth such as whanaungatanga, mana, manaaki t anga and tapu can be

57An in depth discrusséloat iodn wthdntalue inotion of t hreporpU har s

(2003) Te rito action area 13 Literature Review.
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youth development. It emphasizes a support network of stable positive kin-like relationships -
whanaungatanga. These meaningful connections are based on reciprocity and respect for

one and other - manaakitanga. They are interdependent and contribute to the wellbeing of

the greater collective - mana. All actions, particularly interaction between people, are guided

by the avoidance of unsafe or risky practices in order to provide a safe and supportive
environment - tapu. The pU harakeke is the access point
and New Zealand society. It should create a facilitative development environment for the
devel opment of MUori youth.

The blossoming or puawaitanga of the rito is used to describe the development of
youth. The rito (youth) has inherent potential when it is first formed, however it needs to be
nourished and developed accordingly for it to blossom and realise its full potential. The
nature and quality of the nourishment effects the development of the rito and the wellbeing of
the pU harakeke. The outer |l eaves protect anec
knowing when to support and when to hand over independence, responsibility and
leadership to youth. Growing a plant also takes preparation and planning to ensure efficient
and effective results. The rito needs to be hardy and able to withstand changes in the
environment.

The pU henaddsdaheedevel opment of Uhuatanga su
whakamua, manawanui , iiThaierage mang diferent capaditiesaréquired
for positive development; cultural as well as youth specific. Planning ahead and preparation
that will help to achieve goals and add value to their life is encouraged. Successfully
adapting to change and maintaining a positive individual and collective cultural identity is
fostered. Being innovative and pushing boundaries is acknowledged as essential to
development. Being respectful and unassuming is emphasised particularly towards elders
and guests.atBmgse allkku recogni sed and devel oped
which supports MUori youth to realise their ful

Thisapproach is similar to positive whUnau
wellbeing. Itisrelevanttoindi vi dual s as members of a whUnau
not all MUori affiliate to hapl, iwi or a MUor |
if not by whakapapa, then a kaupapawh Un a u .

It involves identifying important suppor t people to the young
wor king with. These could be immediate relatiyv
social workers/ youth workers/ youth advocates, and tuakana such as cultural leaders, sports
coaches and teachers. Non-kin support people and peers are particularly important in the
instance where close kin relations are not available. It also involves identifying or allocating
suitable tuakana that exemplify appropriate behaviour in a range of different contexts such as

cultural and western settings.
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Initially it might involve whakawhanaungatanga or establishing positive stable
connections based on trust, respect, negotiation and reciprocity. This should also include
exploring the young p endsannedtisn to tielr supporepegple. dlieat i o n
MUori youth should learn about the pU harakeke
for example whwinaand hMpdri whakapapa, waiat a,
this influences the young person. This should embrace active involvement with the urban

marae or MUor i authority such as attending tan
the wider whUnau. | t -depthh cesedrach arad learming of whalsapapaando f i n
whOnau, hapi, iwi and MUori history to help aff

The nature of these relationships may change, however the supports must still be
available and accessible. Wh a't is of i mportan
supports. Tuakana/teina relationships should be established within all contexts to
demonstrate and provide guidance on appropriate conduct. For example in education
institutes to address bullying and achievement, health and social services to establish stable
positive relationships, the justice system to
communities to provide cultural guidance. Furthermore, role modelling and mentoring
depends on the ability to successfully appeal to and engage with youth. Therefore, it needs
to occur in a meaningful way f or  phiioutai youtho ut h
preferences and forms of expression.

This approach should also provide opportuni
on the role of the tuakana and support others. Responsibility for others and leadership
should encourage MUori youth to exemplify best
occur in a culturally appropriate manner as MU
for the wider collective. Therefore, this approach should incorporate informal role modelling
and care of youngsters such as nephews, nieces and younger siblings as well as leadership
within peer settings. Thi s f oc usyouthrdeveloprheatt i on st
MUor i yout h need to have the skill s, ti me ano

relationships.

Wor king with MUor i youth and their support
from the young person or divert it to the support people. It is about recognising that although
MUor i youth are individual s, they are al so mem
the other supports in the pU harakeke. MUori vy
and autonomy while also maintaining a | ev el of interdependence \
wi der coll ective. This wil/l include supporting

assume more responsibility and contribute back to the collective. Too often youth have
similar responsibilities to adults. They are expected to do the same tasks as adults such as

being able to care for their siblings, cook, clean and motivate themselves for school, work
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and sports. Instead of recognising these skills and their contribution to the collective with

some adult rights, we continue to treat them like children. I f we want young

develop important skills then we also need to recognise them when they demonstrate these
skills. This should include recognising achievement in situations that may not conventionally
accrue praise for example appreciating a decision not to do something as a result of
exercising agency.

Youth will need to be well-informed so that they can make good decisions and take
responsibility for their own actions and consequences, both good and bad. In doing so, they
will become more confident in their decision making abilities and become independent and
autonomous. This should include teaching and reinforcing the relationship between actions

and consequences and the duality of rights and responsibilities. It should include providing

opportunities wher e MUdeterininagon, takehrespomrsibilitysasdserjay t

the independence that results. For example, youth could work a part-time job, run a car, look
after younger siblings, lead the kapa haka, organise a major event or participate in major

decision making processes.

A MUor i youth devel opment approach needs
behaviour in a culturally appricpgeiniaappeopriataorner .

risky behaviour which is usually due to a lack of understanding the consequences and a
desire to test the boundaries or experiment. It is not tradition to use force, rather to rely on
cultural values to provide guidance in what is correct and appropriate and how to respond to
inappropriate behaviour. For example, graffiti and tagging could be addressed with tikanga.
The value of whanaungatanga could mean introducing the tagger offender to the owner of
the property that has been tagged and develop a relationship so that the owner becomes like
kin to the offender. Manaakitanga could mean developing the teh tagger offenders
understanding of collective wellbeing.

Furthermore, these situations provide an opportunity to learn. The inappropriate
behaviour should be identified, an explanation provided as to why it was unacceptable and
any damage or harm it may have caused, and the proper action discussed. Learning the
consequences provides the opportunity to prevent the same behaviour from happening
again. If this behaviour is continued then it can be assumed that it is intentional. The potential
for learning is dependenton t he response the MUor.i you
inappropriately, the opportunity they get to learn from their mistakes and the support and
resources provided to do this. Unfair or strict boundaries will often provoke a rebellious

response, whereas logical negotiated rules and routine create stability. Such phrases as

fwhat didyoudo(wrong) now?0 assume a nundearninée thesopporausitp o n s e

for youth to respond positively and take responsibility and learn from their own mistakes.
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This should also include alternative means of communication and expression.
Humour is sometimesus ed as a means of engaging with MUo
issues in a way that they can understand. Reverting to humour is also sometimes a coping
mechani sm for MUor i youth in adverse situatic
performing arts and the fine arts may be required.

Policies and strategies relevant to MUori
harakeke approach as opposed to an individualistic approach. A funding tool that includes a
collective approach may be useful so that adequate resources and time are allocated to
working with MUOor i youth and their support net

are recognised accordingly.

Conclusion

An examination of the participantsé ¢ a p aewvdaléditheisindividual capacity for the
devel opment oahd tikhhga.aTheaexagnales provided by the participants have
some similarities to the descriptions of Uhuat
as well as some new contemporary influences. They illustrated potential, were forward
thinkers, demonstrated resilience, were innovative and humble. The participants were
considered to represent a small but growing pe
participate confi dent |lewZdaland sooidtyhThey etilisadtikahtid tor i an
establish positive relationships, to develop integrity, to act responsibly and to avoid unsafe or
risky practices. MUori youth have commonal it iTekangavand h MU
Uh u at svergrelevant, appropriate and meaningful to their positive development and the
realisation of their potential.

The useful ness of Uhuatanga an d fadilitatkeen n g a
developmental environment which for these youth was one in which culture was affirmed and
modern youth preferences were valued. The challenge now is how to create a facilitative
developmental environment that provides the supports and resources critical to positive
development and the realisation of potential for the diverse population of MU o r i Wo ut h.
approach is requiredt h a't i ntegrates the most rel evant as
youth development. It needs to be incorporated into international youth development
discourse and prioritised in the goals of MU o r i devel op me it will bridgeathed 0i ng
divide that currently exists. This approach should inform strategies and policies that concern

and effect MUori youth development.
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Chapter Seven: Conclusion and Recommendations

Summary of Chapters

Chapter one introduced the topic and the research question: is tikanga a basis for the

positive developmen t of MUor i yout h? It out;lta wWentdy t he
significant values and aspirations of MUor i y C
MUOor i youth devel opment and to outline stratec¢
MOUOor youth. 1t located MUori youth within the v
communi ty. I n doing so it al so contextualised
contexts of MUOor i devel opment and yout tesfdrevel o
MOor i youth that di stinguish them from other
discussed.

A MUOor i perspective of youth was discussec
provided a culturally appropriate template for the anal ysi s of MUOor i youtt

Relevant tikangai t he Dbr oad principles or values that |
identified; these were whanaungatanga (relationship building), mana (integrity),
manaakitanga (responsibility) and tapu (prohibiti ons)i.chaiaeyistcsdh uat @
exhibited by individuals, were also examined;
(forward thinking), manawanui (resilience), ihumanea (innovation) and  mHlrilayk i (
These provided the basis fo r an affirmative approach t o C
development.

Chapter three discussed the broader context
youth devel opment theory. Theogpat si oif pavUe rii n o
and the widersoci ety are relevant to MUor i wedwh h t oc
them. Recent research in youth development theory has begun to acknowledge the
significance of culture in the positive development and resilience of youth. However, this has
not yet been applied within New Zealand with
limitations o f the broader theories that i mpact on Ml
dedicated MUori vyout hwaslaedressedfyrtheeanin chagiep sixo a ¢ h

Chapter four explained the research process. The approach used was culturally
appropriate and relevant to MUori youth. Tikan:
which |l ocated MUor i y 0 u tahtheecenfreeof theestudyeParticppants r e a |
were recruited using whakawhanaungatanga with already established social networks. Hui
privileged the participantdéds voices and prefe
environment. Mahi whakawhanaun gat anga hel ped to create a wh

advisory whUnau provided guidance daaspeasg t he st
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Chapter five presented the participantsd re
i nto t wo cat egor iheatanga. Eaclk aategosy had nspecifi) examples:
whanaungatanga, man a, manaakitanga and tapu, a
i humanea and mUhaki respectivel y. The partici|
these in their everyday actions. The chapter concluded that the incorporation of tikanga and
Uhuat anga can provide t he basi s for a MUoO r i
development.

Chapter six analysed the participamnn sMUareisp
development and youth development. It highlighted similarities and differences between the
devel opment perspectives and dinitationp af the icucrénp ant s ¢
theories and strategies that i n frated the Mdddldar a you't
dedicated approach to MUOdipute Rito o telPU idagakekel vep me nt .
of fered as a MUor i focused approach for positi

now is to make use of these findings to inform policy and validate the current initiatives.

Recommendations

The research leads to recommendations in three key areas: the development of a
dedicated MU o r i yout h devel op me n turreatpgicy @arad @ractice,atda n g e s
the need further research.

MUor i Yout h Devel opment Approach: Di scussio

The dearth of researchand | i terature on MUo thelimjations h d e\
of rel evant theory highlight the need for a d
Such an approach s houl d refl ect the realities and ex|
distinguish them as a unigue grouping. It also needs to be relevant, appropriate and
meaningful and considert he i nfl uences on MUori youth.

This thesis has highlighted an approachfor t he positive deve-l opme
onef ounded on ti kan b o.dledroaden coatéxta of yauth development
and MUor i devel opment have been considered al
MUori youth devel op meheYouth Revetopneent Straldgy Aatearean t

A dedicated MUor i focused approach shoul d &
practice. The incorporation of cultural constructs in policy and practice has proved successful
in improving outcomes for MUori in other soci a

of practice in education®® and health®. Furthermore, where previous policies have had a

58Te Kawa o te Ako model of learning in whare wUOnanga, Te
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